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GCSE Art and Design
Graphic Communication

‘Graphic Communication introduces students to a visual way of
conveying information, ideas and emotions, using a range of
graphic media, processes, techniques and elements such as
colour, icons, images, typography and photographs. Students
should conduct primary and secondary investigations during
their design development, and explore traditional and/or new
technologies. They should also consider the use of signs and
symbols, and the balance between aesthetic and commercial
considerations.’
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Areas of study

* Advertising

e Communication Graphics

* Design for print

* |llustration

* Interactive Design (including web, app and game)
* Multi-media

e Package Design

* Signage

e Typography

© Pearson Education 2023



Aims and Objectives

Gain confidence in identifying characteristics of the
Performance Levels, using the taxonomy and
exemplar material

Looking at samples of Graphic Communication work
across a range of Performance Levels

Understand the importance of accurately applying the
assessment criteria

Appreciate the requirements for assessment

Ask guestions!
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Agenda

Section A: Assessment tools and warm-up
exercises ( 2 Graphic Communication samples)
Break

Section B: 4 Graphic Communication samples to
mark (with guidance)

Art and Design sample mark of 70/72

Section C: Q&A session and looking at the online
exemplar Library and Directory

© Pearson Education 2023



Section A
Assessment tools and
‘Warm-up’ samples

Pearson
Edexcel




GCSE Art and Design
Assessment Tools

Pearson - GCSE Art and Design 2016 - Assessment Taxonomy

How to use the Taxonomy in conjunction with Assessment Grid
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GCSE exemplar directory

This exemplar directory is intended to help teachers locate the most useful exemplar materials
when marking and standardising work in their centres.
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GCSE Art and Design
Taxonomy

Pearson - GCSE Art and Design 2016 - Assessment Taxonomy

How to use the Taxonomy in conjunction with Assessment Grid

The first stage is to decide in which performance level the candidate’s work should be placed. When assessing work for each component, teachers should make a holistic judgement using the descriptors in the
tawonomy, to establish which performance level matches most cosely the candidate’s work. The candidate should be placed in the performance level that best exemplifies the characteristics of their work.
Candidate”s work that falls between two performance levels must achieve all the keyword descriptors in the lower level and some in the level above. Where this happens, teachers must use their professional
judgement to decide which performance level is most appropriate using a ‘best-fit’ approach.

After a performance level has been established, the next stage is to use the assesoment grid to decide a mark within the performance level. Read the Tnstruwctions fior use” which aco nes the grid
prior to establishing a3 mark for each assessment objective and total mark.
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GCSE Art and Design Assessment Grid

Centre number:

Areas of study:

Title:

Subject code:

Candidate name:

Candidate number:

GCSE assessment grid - you should use this assessment grid to assess all student work for both components and all titles

Assessment o Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Objectives LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT COMPETENT AND T T AND EXCEPTIONAL ABILITY
Insufficient knowledge, Some knowledge, understanding ABILITY ABILITY ABILITY Knowledge, understanding and
understanding and skills; minimal | and skills but they and ] g and and skills are in-depth, perceptive and
evidence of, and lack of structure are simplistic and deliberate; skills are generally adequate but skills are secure and cohesive skills are effective and focused accomplished throughout
in, the development and some structure and repetition in safe throughout throughout
recording of ideas the development and recording of
ideas
Evidence meots requirements Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully
Ao1 0 1 2 3 4 5 6 7 8 9 10 1 12 13 14 15 16 17 18 AO1 mark
Develop ideas «+ Development of ideas through | « Development of ideas through | * Development of ideas through | « Development of ideas through | « Development of ideas through | « Development of ideas through
through investigations shows limited investigations shows basic shows shows investigations shows confident investigations shows
investigations, i ability ability competence competent and consistent and assured ability exceptional ability
£/ + The investigation process « The investigation process « The investigation process ability « The investigation process « The investigation process
critical 55 shows limited critical shows basic critical shows « The process shows confident and assured shows exceptional critical
understanding of § 2 understanding of the context understanding of the context in critical underatanding of the shows competent and criticol understanding of the understanding of the context
sources of own ideas and the sources of own ideas and the sources context of own ideas and the consistent critical context of own ideas and the of own ideas and the sources
e
z that have informed them that have informed them sources that have informed understanding of the context sources that have informed that have informed them
them of own ideas and the sources them
that have informed them
A02 0 r [ @ [ = a [ s ] s 7 [ e | o 10 1 12 3 [ 1w | s 16 7 [ 18 | Aczmark
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exploring ideas, driven by insights gained driven by insights gained ability to refine work, driven ability to refine work, driven to refine work, driven by work, informed by insights
selecting and = through exploration of ideas through exploration of ideas by insights gained through by insights gained through insights gained through gained through exploring and
experimenting with 2 and reflection and reflection exploration of ideas and exploration of ideas and exploration of ideas and reflecting on ideas
appropriate media, | £ | . Limited ability to explore ideas | * Basic ability to explore ideas reflection reflection reflection « Exceptional ability to explore
materials, 3 through a process of through a process of . in * C and + Confident and assured ability ideas through a process of
techniques and ] experimentation and review experimentation and review ability to explore ideas through ability to explore ideas through to explore ideas through a experimentation and review
processes 8 « Limited ability to select and « Basic ability to select and a process of experimentation a process of experimentation process of . ability to select
3 experiment with media, experiment with media, and review and review and review and experiment with media,
H " Sad and . qging in . C and « Confident and assured ability materials, techniques and
= to ability to select and ability to select and to select and experiment with processes appropriate to
g personal intentions personal intentions experiment with media, experiment with media, media, materials, techniques personal intentions
materials, techniques and materials, techniques and and processes appropriate to
to to personal intentions
personal personal
A03 g 3 | & | = a [ s [ s 7 [ s ] 9 [0 [ u [ w 3 [ e | s 6 [ w7 | 18 | ao3mark
Record ideas, «+ Limited ability to record ideas, | * Basic ability to record ideas, . qing in . C + Confident and assured ability « Exceptional ability to record
observations and observations and insights observations and insights ability to record ideas, ability to record Ideas, to record ideas, observations Ideas, observations and
insights relevantto | o related to personal work and related to personal work and observations and insights observations and insights and insights related to insights related to personal
Intentions as work 85|  the work of others through the work of others through related to personal work and related to personal work and personal work and the work of work and the work of others
progresses. g 5 visual and other methods visual and other methods the work of others through the work of others through others through visual and through visual and other
Z%| « Limited ability to record « Basic ability to record relevant visual and other methods visual and other methods other methods methods
g E relevant to intentions to intentions . ging in . C + Confident and assured ability « Exceptional ability to record
2 ability to record relevant to ability to record relevant to to record relevant to intentions relevant to intentions
intentions intentions
A04 o 1 [ 2 ] 3 4 ] 5 I 6 7 [ 8 [ 9 10 I 11 ] 12 13 ] 14 I 15 16 I 17 ] 18 AO4 mark
Present a personal « Limited ability to produce a « Basic ability to produce a . ging in . C and « Confident and assured ability « Exceptional ability to produce
and meaningful personal and meaningful personal and meaningful ability to produce a personal ability to produce a personal to produce a personal and a personal and meaningful
nse that z“, response response and meaningful response and meaningful response meaningful response response
realises intentions S| « Limited ability to realise « Basic ability to realise . ging in . C an + Confident and assured ability « Exceptional ability to realise
and E S intentions ability to realise intentions ability to realise intentions to realise intentions Iintentions
understanding of s, . basic | « i . i . des at
visual language g E limited understanding of visual understanding of visual in and confident and assured exceptional understanding of
2 language through application language through application understanding of visual understanding of visual understanding of visual visual language through
of formal dlements of formal elements language through application language through application language through application application of formal elements
of formal elements of formal elements of formal elements
l Total
of marks for all GCSE work Total marks out of 72
C AO1 mark: indicate a mark out of 18 AO2 mark: indicate a mark out of 18 AO3 mark: indicate a mark out of 18 AO4 mark: indicate a mark out of 18 for each component
Component 1 Personal Total COMPONENT 1
Portfolio AO1 mark AO2 mark AO3 mark AO4 mark
Component 2 Externally Total COMPONENT 2
Set AO1 mark AO2 mark AO3 mark AO4 mark
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Exemplar materials
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O Specification and sample assessments (2)
O Exam materials (16)
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Exemplar material (11)
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Show more
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Exemplar material A

Edexcel GCSE (9-1) Art and Design: Standards Booklet Set 5
| PDF 186.2 MB | 03 August 2023

| PDF 60.4 MB | 03 August 2023

Edexcel GCSE (9-1) Art and Design: Standards Booklet Set 6
PDF

\

GCSE exemplar directory

This exemplar directory is intended to help teachers locate the most useful exemplar materials
when marking and standardising work in their centres.

| XL5X 270.4 KB | 03 August 2023

j&‘ Edexcel GCSE (9-1) Art and Design: Standards Booklet Set 2
- | PDF 21.0 MB | 28 July 2023

Malk  GCSE Art and Design Digital Submission exemplars
| MP4 126.2 MB | 09 February 2023

| ZIP 114.5 MB | 04 January 2023

E Component 1: Personal Portfolio
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= <} pearson-edexcel-gcse-art-and-design-exemplar-directory-2023-v1-1 (1)

Page Layout Formulas Data Review View
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Paste » B I U\~ |~ & . i v =l = (= || 4= = | Merge& Centre + =+ % ) %0 % Conditional
Foermatting
D28 - fx 2023
A B = D E F G H
This exemplar directory is intended to help teachers locate the most useful exemplar materials when marking
@ Pearsun and standardising work in their centres. You can use the filters to search by title, component, mark or year
(standards booklet) and then sort marks in order from highest to lowest or lowest to highest. Direct links to
1 relevant standards booklets are also provided.
2 le Component ﬂ Mark ﬂ Standards Booklet ﬂ Notes ﬂ
3 Art, Craft and Design 1 64 2019
4 Art, Craft and Design 2 62 2018
5 Art, Craft and Design 2 B2 2019
6 Art, Craft and Design 1 (51 2018
7 Art, Craft and Design 1 Bl 2022
8 Art, Craft and Design 1 2023
9 Art, Craft and Design 2 57 2018
10 Art, Craft and Design 1 57 2018
11 Art, Craft and Design 1 7 2023
12 Art, Craft and Design 1 7 Component 1: Personal Portfolio Level 5 Folder
13 Art, Craft and Design 1 55 2019
14 Art, Craft and Design 2 54 2018
15 Art, Craft and Design Component 2: Externally Set Assignment |Level 5 Folder
16 Art, Craft and Design 2 53 2019
17 Art, Craft and Design 1 53 2019
18 Art, Craft and Design 1 51 2017
19 Art, Craft and Design 1 51 2019
20 Art, Craft and Design 2 50 2019
21 Art, Craft and Design 1 49 2023
22 Art, Craft and Design 48 Component 2: Externally Set Assignment  |Level 4 Folder
23 Art, Craft and Design 2 45 2017
24 Art, Craft and Design 1 45 2019
25 Art, Craft and Design 1 45 2023
26 Art, Craft and Design 1 44 2017
27 Art, Craft and Design 2 44 2019
28 [art, craft and Design 1 43 2023
29 Art, Craft and Design 1 42 2023

Exemplar directory

+
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@Pcarson | Qualifications SUBJECTS | QUALIFICATIONS | SUPPORT #®ABOUTUS | CONTACT US

Specification Course materials Teacher support ~

Training Switcl to Pearson

Exemplar Library A

A& > Our qualifications > GCSEs > Art and Design (2016) Performance Level 1

Pearson Edexcel GCSE

Art and Design (2016)

Performance Level 2
Performance Level 3
Performance Level 4

Performance Level 5

Face-to-face coursework marking training

In-person training is

vailable to book onlige » Book yq
Performance Level 6

website

Course materials

FILTERS .o .
Forms and administration ~ CRTSY | tarest [~]
CATEGORIES (5)
Specification and sample assessments (2) EXPAND ALL
Exam materials (17)

The library contains exemplar materials from PDF booklets on the website, split into individual
portfolios, organised by performance level and separated into components. A thumbnail is provided

for each exemplar as a visual reference point, accompanied by details of the mark and title.
Each Performance

We hope that this layout will make our exemplar materials more accessible, aiding the process of

L I h I f internal marking and standardisation in your centre.
eve a S S a m p e S O Portfolios on this page demonstrate characteristics typical of work in performance level 4.
work across titles

Component 1

Portfolio

38, Three Dimensional Design
(PDF|1.1 MB) &

MB) @

38, Art, Craft and Design (PDF| 1.1
MB) @

Exemplar Library: on top bar
of Pearson Art and Design

Performance Level 2

Performance Level 3

Performance Level 5

Performance Level 6

39, Fine Art (PDF|7.5 MB) &

39, Art, Craft and Design (PDF| 1.6

© Pearson Education 2023
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GCSE Art and Design Notional Component

Grade Boundaries 2023

Notional Max |9 |8 |7 |6 |5 |4 |3 |2 |1 |U
component | Mark

grade

boundaries

Component 1 |72 59 |54 |49 |42 |35 (29 |20 |12 |4 |0
Component 2 |72 58 |53 |48 |41 |35 (29 |20 |12 |4 |0
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Performance Level 1: LIMITED
Mark range 1-12 out of 72 marks

Unstructured

Clumsy |

Disjointed ‘ wzmﬁw,
o Tustice

Minimal

Elementary
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Performance Level 2: BASIC
Mark range 16-24 out of 72 marks

Deliberate
Methodical
Superficial

Unrefined
Simplistic

Tentative

© Pearson Education 2023 15



Performance Level 3: EMERGING COMPETENT
Mark range 28-36 out of 72 marks

Reflective
Predictable
Growing Control
Broadening
Endeavour
Safe

Greatest Hits

© Pearson Education 2023 16



Performance Level 4: COMPETENT AND CONSISTENT
Mark range 40-48 out of 72 marks

Informed
Purposeful

Secure

Engaged
Skilful
Thoughtful
Cohesive

© Pearson Education 2023 17



Performance Level 5: CONFIDENT AND ASSURED
Mark range 52-60 out of 72 marks

Advanced
Convincing
Comprehensive
—ocused
Perceptive @~ |
Refined oo

JERE] e - ... . O,
Resolved S S S

RiIsk-taking
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Performance Level 6: EXCEPTIONAL
Mark range 64-72 out of 72 marks

Accomplished
nspired
ntuitive
nsightful

Powerful

T

DON’'T FALL ASLEEP...

Extraordinary
Unexpected
Outstanding

© Pearson Education 2023
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Warm up exercise

The sample you are going to see is selected work
from Component 2 Graphic Communication.

Decide a Performance Level, just using the Taxonomy
from your pack and looking at the work holistically.
Best fit approach... just/mostly/fully?

© Pearson Education 2023 20
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Pearson - GCSE Art and Design 2016 - Assessment Taxonomy

How to use the Taxonomy in conjunction with Assessment Grid
The first stage is to decide in which performance level the candidate’s work should be placed. When assessing work for each component, teachers should
make a holistic judgement using the descriptors in the taxonomy, to establish which performance level matches most closely the candidate’s work. The
candidate should be placed in the performance level that best exemplifies the characteristics of their work. Candidate’s work that falls between two
performance levels must achieve all the keyword descriptors in the lower level and some in the level above. Where this happens, teachers must use their

professional judgement to decide which performance level is most appropriate using a ‘best-fit’ approach.

After a performance level has been established, the next stage is to use the assessment grid to decide a mark within the performance level. Read the

‘Instructions for use’ which accompanies the assessment grid prior to establishing a mark for each assessment objective and total mark.

~
Performance Level 1 Level 2 Level 3 - E Level 4 % Level 5 -
levels — LIMITED BASIC EMFRGING 'E % COMPETENT & % 2 CONFIDENT & a
e COMPETENT £ @ | CONSISTENT @ £ | ASSURED =
g E2 232 2
Z 2 50 o2 2
=] o] o % [ & =
w (- O = = <
8 w 2 02 = E E =
© 5 Sz = = w 9
a Wig o w w a [~
2 w S a a a T T o
<) (=] gs Es sz Lo
= sSa 7] o 2 20
w =g < O S0 [elye] O X
o = o o O w O (SN} O w
Consider the B g 2 g 2 g 2 g B
g £ " s £ . s £ s £ S o
keyword Unstructured 25 Deliberate £ Reflective £ Informed £ Advanced S °
descriptors to Clumsy < g Methodical < g Predictable < 2 Purposeful < e Convincing < £
[ [ (‘D (‘D [
the right Disjointed £ 3 Superficial £ 3 Growing control £ 3 Secure £ 3 Comprehensive £ 35
carefully. Minimal 5 | unrefined 5 Broadening 5T | Engaged 5 Focused 55
Elementary = ® Simplistic = ] Endeavour = ] Skilful = ] Perceptive ° %
Has the _ $ 2 | Tentative g2 Safe 2 Thoughtful 2 Refined S
candidate g -§ g ',C:; g -:5_; g Cohesive -:5_; g Resolved -§ 3
achieved all, é P - @ - Pt - P - Risk-taking g 2
most or some | o ] < s s < s < €
= 8 c g e 2 e 2 e Lz
of the 5 2t S =N =N 5%
i ? o ° ° ° ° T £
descriptors? g g g 28 2 g 2 g 2 _%g
@ °©5 g °5 g S5 < o5 ¢ S &g
) 283 283 £33 £33 L8 e
z (= FoT® FTt® FT® oS
0 1-12 marks 13 16-24 25 28-36 37 40-48 49 52 - 60 61
marks 14 marks 26 marks 38 Marks 50 marks 62
15 27 39 51 63
marks marks marks marks marks
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Accomplished
Inspired
Intuitive
Insightful
Powerful
Extraordinary
Unexpected
Outstanding
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Centre number:

Areas of study:

Title:

favYalals)

Subject code:

LSV p4

Candidate name:

Candidate number:

GCSE assessment grid - you should use this assessment grid to assess all student work for both components and all titles

Assessment o Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Objectives LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT COMPETENT AND co T AND EXCEPTIONAL ABILITY
Insufficient knowledge, Some knowledge, understanding ABILITY ABILITY ABILITY Knowledge, understanding and
understanding and skills; minimal | and skills demonstrated but they and understanding and Knowledge, understanding and skills are in-depth, perceptive and
evidence of, and lack of structure are simplistic and deliberate; skills are generally adequate but skills are secure and cohesive skills are effective and focused accomplished throughout
in, the development and some structure and repetition in safe throughout throughout
recording of ideas the development and recording of
ideas
Evidence meets requirements Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully
Aol ] 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 AO1 mark
Develop ideas + Development of ideas through « Development of ideas through « Development of ideas through « Development of ideas through + Development of ideas through « Development of ideas through
through investigations shows limited investigations shows basic hows ging shows investigations shows confident investigations shows
investigations, i ability ability competence competent and consistent and assured ability exceptional ability
demonstrating B The investigation process « The Investigati 55 « The investigation process ability « The investigation process « The investigation process
critical 2 E % smwsv""smge: :rmcal smW’;v:a::g m:;::m S5 shows * The process shows confident and assured shows exceptional critical
understanding of z 2 understanding of the context understanding of the context in criticol underatanding of the shows competent ond criticol ng of the ing of the context
sources E of own ideas and the sources of own ideas and the sources context of own Ideas and the consistent critical context of own ideas and the of own ideas and the sources
z that have informed them that have informed them sources that have informed understanding of the context sources that have informed that have informed them
them of own ideas and the sources them
that have informed them
AO2 o 1 ] 2 ] 3 4 [ 5 l 6 7 ] 8 I 9 10 l 11 ] 12 13 ] 14 l 15 16 ] 17 ] 18 AO2 mark
Refine work by « Limited ability to refine work, | * Basic abllity to refine work, « Emerging competence in « Competent and consistent « Confident and assured ability | « Exceptional ability to refine
exploring ideas, driven by insights gained driven by insights gained abllity to refine work, driven ability to refine work, driven to refine work, driven by work, informed by insights
selecting and = through exploration of ideas through exploration of ideas by Insights gained through by insights gained through insights gained through gained through exploring and
‘experimenting with < an ection and reflection exploration of ideas and exploration of ideas and exploration of ideas and reflecting on ideas
appropriate media, | ¥ | . Limited abilty to explore ideas | * Basic ability to explore ideas reflection reflection reflection « Exceptional ability to explore
materials, € through a process of through a process of . ging in . C and + Confident and assured ability ideas through a process of
techniques 8 experimentation and review experimentation and review ability to explore ideas through ability to explore ideas through to explore ideas through a experimentation and review
processes 5 « Limited ability to select and « Basic ability to select and a process of experimentation a process of experimentation process of . ability to select
5 experiment with media, experiment with media, and review and review and review and experiment with media,
i materials, techniques and materials, techniques and . 9 in . C and + Confident and assured ability materials, techniques and
{ 4 to ability to select and ability to select and to select and experiment with processes appropriate to
] personal Inl;mions personal intentions experiment with media, experiment with media, media, materials, techniques personal intentions
materials, techniques and materials, techniques and and processes appropriate to
processes appropriate to processes appropriate to personal intentions
personal personal i
A03 AENENE a [ s | s 7 [ s ] s o [ n [ o 3 [ w [ s 16 v 18 | AO3 mark
Record ideas, « Limited ability to record ideas, | * Basic ability to record ideas, . in . and « Confident and assured ability « Exceptional ability to record
observations and observations and insights observations and insights ability to record ideas, ability to record Ideas, to record ideas, observations Ideas, observations and
insights relevant to 2 related to personal work and related to personal work and observations and insights observations and insights and insights related to insights related to personal
Intentions as work. 3% the work of others through the work of others through related to personal work and related to personal work and personal work and the work of work and the work of others
progresses 55 visual and other methods visual and other methods the work of others through the work of others through others through visual and through visual and other
% ®| « Limited ability to record « Basic ability to record relevant visual and other methods visual and other methods other methods methods
g g relevant to intentions to intentions . ging in . C nd + Confident and assured ability « Exceptional ability to record
2 ability to record relevant to ability to record relevant to to record relevant to intentions relevant to intentions
intentions intentions
A0a A EE a [ s [ s 7 [ s ] o o [ u [ 3 [ [ s 6 | v [ s | acamark
Present a personal « Limited ability to produce a « Basic ability to produce a . ging in . G and « Confident and assured ability « Exceptional ability to produce
and meaningful personal and meaningful personal and meaningful ability to produce a personal ability to produce a personal to produce a personal and a personal and meaningful
response that -g response response and meaningful response and meaningful response meaningful response response
realises intentions. B E| + Limited ability to realise + Basic ability to realise « Emerging competence in + Competent and consistent « Confident and assured ability « Exceptional ability to realise
and demonstrates. 59 intentions intentions ability to realise intentions ability to realise intentions to realise intentions Intentions
understanding of z ‘gf A . i basic | o . . i
visual language g limited understanding of visual understanding of visual ¢l in and and assured exceptional understanding of
z through roug| of visual understanding of visual understanding of visual visual language through
of formal elements of formal elements through through through i of formal el
of formal elements of formal ele of formal el its
[ vota
Recording of marks for all GCSE work
C AO1 mark: indicate a mark out of 18 indicate a mark out of 18 AO3 mark: indicate a mark out of 18 A04 mark: indicate a mark out of 18 0
Component 1 Personal Total COMPONENT 1
Portfolio AO1 mark AO02 mark AO3 mark AO4 mark
Component 2 Externally Total COMPONENT 2
Set i 8 AO1 mark 8 AO2 mark 8 AO3 mark 9 AO4 mark 3 3

© Pearson Education 2023
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Component 2 Graphic Communication

Standard Mark- 33

Performance Level 3: Emerging Competence

AO01 A02 AO03 A04

Mark 8 3 8 9
Performance 3 3 3 3
Level

Mostly Mostly Mostly Fully

emerging emerging emerging emerging

competent competent competent competent

ability ability ability ability

Keywords from the taxonomy:
Growing control, Broadening, Endeavour

© Pearson Education 2023
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Warm up exercise

The sample you are going to see is selected work
from Component 1 Graphic Communication.

Decide a Performance Level, just using the Taxonomy
from your pack and looking at the work holistically.
Best fit approach... just/mostly/fully?

© Pearson Education 2023 41



Book Cover Research
and Analysis

e . <4 ...
:%'NAS::, \ *BATRICK.
: . # NESS™

“AmonsTER.
v oA
ca LY

First Hand Visual
Research

MONSTER

e There 2 vignet
bl bighte arcund the moan, 2 11

structure and s inwhite, contasting with the dak ey
of th lustraion, o stand out. T

reader some
Feading the lub,

second Hand Visual
Research 7

The use of stippling is suitable for this drawing instead of
cross hatching because of the round, organic forms in the
image. The artist has captured the slow, controlled gradient
and fine detail of the berries. The condensed dots
represent the darker tones, and the highlights are
emphasised by leaving the paper white. The subtle
contrast in tone also creates depth. The scale and density of
the dots show the spherical form of the berries and the
smooth texture. With the leaves and stalk, the artist uses
an outline and very sparse dots to show the contrast in
tone and texture between the berries and leaves.

Pen And Ink lllustration

© Pearson Education 2023
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Quotes From A Monster

Calls

e glanced over atthe clock his mum had
put on his bedside table. 12:07. Seven
minutes past midnight

And then the fre ate the world, wiping
with it

bordered on three sides by a dark

Pen and Ink lllustration

From a Quote

Ho glanced over at the

the fourth side, a ¢l fiying off into
further blackness.

There was once an Invisible man, who had
rown tired of being unseen.

nocked
‘down every wall of his house with my
fists

Mis floor was covered In poisonous

ol igh he
could cleary see the church tower up on
the smallhill behind his house. The one
with the train tracks curving beside It, two

Hanging over the mantelpiece was his

‘The settee was shattered into pleces

opposite horizons

broken,

(

Factories grew on the andicape like
weeds. The sky chocked on smoke.

“The moon shone, too, on the graveya
atache o th huch g+

deep, deep
frown climbing the hill towards them.)

And its mouth opened impossibly wide,
‘wide enough to eat the whole world:

anymore.

Hack

garden, big as the setting sun.

hisbedsido table, 12:07.
Soven minutes past
midnight

evasen v

Collage Research and
Analysis

This is 2 physicalcollage by Pet
{ssurreal due to the juxtaposit
ina scene of people from many difer

er Biske. The image
jon of 3 modern bus
cent time

using caf (boats and automobils
time periods, Blake uses the black and white tone
of the people to contrastagainstthe vibrant
colour ofthe bus and to show that. The bus s

The background image has a pastl colour palet,
contrastng with the people.

This digital colage is very surreal. The.
collage represent business through the.
Imagery.There is  super imposed cross

picture of the man also contrasts with the
bestof the image asit i i black and white
whereas therest of the composition s In
colour. The blue, green tint to the.
composition could have connotations of

combination of the vector and
the bitmap s effective In drawing the viewers
eyes to e focal point.

is mouth opened

© Pearson Education 2023
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Lino Print Analysis

Typography for Title

A MONSTER CALLS

A MONSTER CALL
A MPNSTER CALL
A MONSTER CALLS
A Monster Calls

A Monster eqlls
A Noyster Calls

v ot Cx s Crom o 100 o o

ANONST'ERCALLS

Initial Lino Print

Typography For Author &
Synopsis

Patrick Ness
PATRICK NESSs
PATRICK NESS
Patrick Ness
Patrick Ness
Fatrigk Ness
Patrick Ness

b, o o st

Patrick Ness

e e 10 s ek et

Initial Ideas

e

Evaluation Of Chosen Book
Cover

1 o | o i i
(o e ket ey o i o e

Initial Gouache Painting

Book Cover Fittings & Final
Adjustments

T Final Narrative Paintin

Book Cover Tenmlqu

-,,s.,r sl it

L;!! il

" David Hochmey

llustrator Analysis llustration Development

© Pearson Education 2023
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Point Of Sale Research and
Analysis

3D Point Of Sale Initial Ideas

Final Piece EqutLtig[

=
L’

This is my favourie point of sale diplay
because it uses imagery of assocated with the
brand and product which brings out
information without using los of text, The
design effectively atracts th atentionof the
target audience (chiren) by using diffeent
textures, The contrastbetween the 20 patten
and the 3D decoration and the cow's head

creates  good sense of visual continuiy. The

cows head also attracts atention as ts the
prominent, centra focal point of the:

20 cisplay. The colour pallet of white and
purple, it with the brand and the white
ighlghts the bright puple. The e of the
brand s shadowed by the cow's head but tll
plays  prominent part s it contrasts withthe
purple background and s i a bod font. The
display s very large and contais otsof
products.

A MONSTER
CALLS

Patrid; Ness

cxay |

e

L g A AR AC A

© Pearson Education 2023
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Chocolate
Packagin
Project

—_—

1¢ Initial Idea: Solar

2" Initial Idea: Hexes

colate Packaging Research and Analysis

2 hand source for colour 4 o of i

Cho

Tnis bos clearly stands out from the est of the boxes on the
"

script font giving it personaity. The 0" is eminiscent of the
cange. The baxs a sim
but it uses a ircula cutos

80 ldesopen revesing et

hoclate i nder
Green U e o reve prodt I
‘ . ‘ |

1R o the e e e W of g
and age.

The purple colouring has a watercolour effect
creating a feel of lightness. The colour also
widens the consumer demographic due to its
versatiity of interpretation (strong colours to
attact a young audience whie simutaneously
‘connoting hexury 1o an older target audience).
The gold and brown Bubibles’ outiine the title
and get increasingly bigger making 2 sense of
them rising, reinforcing the feeting of fghtness,
by theme of the brand. There is isformation

O A N 7 g e

MR MMM B 00 3 370 30 3 0 3 e s e e

winced with 3 white outine. t sho
mimics the PACKaEING WA the “bubbies”. The
OBt A wses & thin, sans ser font i
ol possibly sugBesting the focus on the
brand rather than the product

230 30 30 % 3 0 3 3¢ )
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31 Initial Idea: Musicals

ﬂ]usical

o

et beaoos
Sonng ik etes

Qoo ldens;

Chosen ldea For
Development:

- Ahoy!

4t Initial Idea: Blizzard

Logoidess.

Packaning dess:

Name Development:

The chosen name ‘Ahoy!" does not reflect the varied theme of pirates and limits It to just
the theme of boats and saiing. So, | explored different brand names.

Taking inspiration from children's board games with the
theme of pirates, | noticed they all had associations with
adventure and battle. In order to attract their target

audience

Looking at food brands assoclated with pirates, the brand
above Pirate’s Booty’ inferred the productis the pirates
“reasure’

Chosen Name:

Treasures

After looking at different products associated with
pirates, | decided on ‘Treasures' as it opens the.
theme to things such as luxury and exploration.

-Treasures
-Adventure
-Loot
-Captain’s Loot

-Overboard
-Navigation
-Anchor

R R X

P T, S B, I, I A e 3K

5ih |nitial Idea: Neptunes

Lo

it ﬁes )

Logo Development:

Typography:
anted typography forthelogo o reflect the theme of fantasy through  seifand
font.

TREASIRES

6 Initial Idea: Ahoy!
Logo ideas:

Ahgy!

Packaging deas:

Imagery Development

Here,
my logo:

-i,gggg

i e o et ving
gt ko it s

logo, S0 changed It o have the
T g o e

ke the circular fogodes, bt realzed
the anchor il work withthe target
)\ Qg st nd e e
o anchor st specicaly clearpate
6‘7 67 s\ﬁ themed brand.

Further Logo ideas:

© Pearson Education 2023
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¥ the e of & e o 1 5 the g, 301 continued development on that

A

otver
Tt o e theme and

 chocolate on them. | much prefe this pacKaIng

Einal Logo kdea Development;

2T T 11kad how this has a more circular form, holding.
,,%@,@\Su/»q;\ Inta gt bt e o ot
1

comparison to the X" and the circe around it.

\ 1 1

N’ e o imi S
3
e QBB |

the fines o create more texture
and variety.

\

~ -

’ Q,(')\S///- >
S5 TG, s

el
~ - r4

Final Logo Design:

/&\%@\S{//‘

xera.

packaging based on 4 prate .

ke tho idea of blue for textas It reflects the )

L% B B0 . B, 6 0 6 5L 30 SC 3L K SR, Sk . DU, 36 55 S0 08 30

NE

LI . IR, 6 DI X

Packaging Development l ment s anothor, alterative s

et s
e g et
‘ nn and colowrs are basic and sig!

masied gl st 10 see common fesures
s 1o 0 P

have et s 3 ocks, 5. included hs i my development.

Stractthe g auderce.

The d sides opon toreveat
productinside

s bt may %

malChocotates o one big one £
e

.

Althugh this e of  ring does bk with the theme ]
i rabipretre »
»

+

=

»

B

=

2

© Pearson Education 2023
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b common magery associated with pirtes These

ot At e rous avours according tothe shape or
S inthe same pacaging pe o they

Adapting my Final

Design to Fit the
Cadburys Brand

Of Final

Combined together o create a cohesve fna prodict

Chocolate Development;

whitechocolate, bronia - dak chocolate

Cadbury’s Design Brief

‘Cadburys would like to launch a new chocolate product. They are
interested in your final design proposal and would like to see how
your design could be adapted to reflect the Cadbury's brand
identity, and how this could develop into a marketing campaign.

11

Working method:

Undertake first-hand research (Museum of Brands) to
understand how the Cadbury’s brand identity has changed over
the last 100 years by creating a timeline. Highlight the key visual
elements associated with the company's brand identity that
have changed throughout ts evolution.
What are the key visual elements of the Cadbury’s brand today?
visually mind map, using images to
support your written observations.
Adapt your toreflect
the Cadbury i i
assaclated with the brand.

R F3 56 I

e the map magery ated
w ke thema oty

e e

that responds to the full-size box.

your

chocolate pr sal

ol
your promotional products could be arranged.

T I , . )

This Ninge wil be copied on the.
Ieft and ight side o reveal the
product inside.

Cadburys Brand Evolution Timeline

Codburys was ounded, seling o8
wooden and t bos, whch

packaging de
Intricate due 0 3éa
the industil revlutin.

Final Design Opened and Closed

<hocast,

the conistency of the colour

dertiy  conmotes xury ad gves 2
ok background for gt text o be
egsie

was red nd gold, made from
cardboard, The scriptogo i e,
personaliing the band.

=3

| generated. ‘
el

of the chocolates. ft texturizes the |
making it more:

sophistcated. |

© Pearson Education 2023
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Codvarpines g
sgpturep

Fan T
B rlakeE.
POGRAPHY

Cadhurys uses swirs o reflect e
smoothness of milk and the.
making of the chocolate.
Gradients are used o textuze
the background and give a 91t
swirl.

Promotional Packaging Research

- WM'& P {
PLATINUM Leied
JUBILEE N

Logo Development

Cadburys brand:

IS
3 1

promotional Packaging Analysis

AT WIH 0 T 1 o b

This s b 5 o ool
ks of s Sheongh 11

Wth the bae i the shage
reflcting an Asian tabesmy b, I Is
# rles, encoursging peogie (0
colloct he whvol 5ot Thére appesry
1000 Oy & el st of e
wsed, making Conmrytion quick and
cheap, The typowsaphy s un and

| changes colour depending on the
backiground for sty

LLas

11 1

B = = N WML RO W N N

'
'

i

'

.

.

.

.

‘.
-

Packaging Development
< pec e Cadourysbrand, | wanted 10 use lustration that e an
o i . ey vl element f Codburysand chare the

o

Colour

\
DAIRY’* ¥
. MILK

e 5ok and whie, llof whih e o nclude nto my packaging desen
i g

e doing more rosearch |

make the gold the mn
colowr

ko lusration of the
oroductinside (o boy clement
of Cadburys packaging) 19180
used pirat themed magery.

Promotional Packa) |deas & Development

A the ‘treasure it
1 used the idea of wiward and doesn't it 3 ircula product

as packaging which fits better with the piate theme, yet
bjec

timside

{t needs further developrment

© Pearson Education 2023
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This s an aternate design for the ing bax'based offa secondhand image

50



© Pearson Education 2023 51



24 Artwork Development

3 Artwork Development
/

/:)I\/(
ﬁ

(D)

Here, | printed the artwork onto card
and manually cut and assembled the
box. However, this design needsa
high amount of accuracy to hold
itself together. Therefore, a5
desslopruent | peed wiskC S “The image on the eft shows an nital maquette ofthe
main design on purple card and a5 improved design, however a couple measurements were
forthe artworky| il Skt incorrect, 5o | had to adjust the net and the final product s
Eraphic designs on afterward. i =
Although  fiked the gold lines to
emphasize the design of a treasure
chest, they are unnecessary, and |

won't add them into the final des8™

on
the front

those tabs bigger,

putthe tab ito the sit without damaging the box.

Point of Sale Analysis

Point of Sale Display 1st and 2" Hand Research

SIS P o T BURE R I 3 ok

the desi
pick it up. This includes

The

For

aren't awkward
‘apart due to the tension.

continuty,
product n

PRI I % 8. . % I )

. The col

standing which enable versatile placement in the shop.
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Point of Sale Display Ideas

point of Sale display Development

free standing displays re good a5
from all ides

Wiall Mounted Idea Wiall Mounted Idea

Final Point of Sale Display Development

Initial Cutouts and Model

Initial Cutouts anc Vloce:
ves’ more organic. | bought up
ore continulty. | 350 separated

Final Cutouts

Media c DISTRIBUTION
A Y
/

Photographic paper roll o
wrap around the sides

Suecandtosickonthetcpandtold \ 1
roundon e e e crd sk
ndermenth o bring vt he eaves)

Marketing Brainstorm

Modelfor point-of-sale display siand”

1 cut and engraved two pieces of
‘acrylc and painted the engraving with
purple.

o ﬂ
: = g ADVERTISING
- |

[ o monsere Seasonal

PRI T R o, . 1, . O O 0
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This billboard contains all aspects of the
Cadburys dairy milk brand, both logos, the
Slogan and imagery associated with the
product. The billboard isn't contained
within the simple rectangular shape which
draws i attention. Some of the graphics
are 30 which creates depth and interest

The distrbution truck is lmost completely
purple which draws attention against other
cars on the road. There's a ot of bold text
in white which is clear t0 see against a
purple background, They used the form of
the truckto 244 to the design

Here, | imitated a treasure

carried around the back
and other side of the truck
creating continulty.

Final Piece

Advertising Analysis and Response

This post

reflects the.

ury's brand. There . 3d effct
with the graphics and hghiighted by the
radient in the background which creat

depth
and interest. The two milk glassesfling i the

1 ensured the fogo was the focal pont
through the size and placement on the
top center of the page. | included the

There s aiso space fora siogan
needed.

-r

Evaluation

Evaluation

My concept for this final piece was the create a point.of..

3 piate themed Cadbury's bran tht | developeg g e ™
Through this, | developed promotional packaging of a treasure ¢ha. 1o
contain the product (a gold coin). Then, my dea was to create s tregsge
island while simultaneously exploring the dea of a treasure map though
the dashes and crosses underneath the promotional packaging

I explored many different point of sale displays and promotional packing
as | was developing this piece. For instance, | drew inspiration from the.
Ferrero Roche promotional packaging in order to employ a sense of
luxury in my packaging. | also investigated Cadburys own point of sale
displays, specifically ones that attract a young target audience. | explored
their use of contrasting, primary colours to stand out and subsequently

the use of the colour purple in order to reflect the Cadbury's brand. |

: that Cadbury's use to
employ it in my own marketing campaign for instance, the use of large
logosand distinct colours.

I think that final piece does satisfy my original intent as it reflects the
Cadbury's brand using the colour purple but also employing a gradient of
blue to break away from the consistency of purple and to reflect an
aspect of the pirate theme, the ocean. | created continuity by reflecting.
the waves on the box onto the advertising display. Another particularly

uccessful el s the continuity be the island's ind
€r0sses and the marketing display’s reference to a map. | also created
<ontinuity between the two objects by reflecting the waves on the box

Onto the advertising display.

Farnear e ey |

o e 90 30 30 3 00 BUXCE XX REY

Promotional Items Analysis and Response

Cadburys uses clothing to promote this event on various items. The base colour is just

the distinet purple of the Cadbury's brand making the items versatile, and therefore
ching The boid text is easy to read and uses a contrasti

for legibilty, It also has an image of the product they are promoting adding visual

Information for any passers by.

1had a similar approach by using one
plain colour as the background
behind designs of the product.

‘Another response is this toy boat which attracts the young target audience

© Pearson Education 2023
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Standard Mark of 61

© Pearson Education 2023



Pearson - GCSE Art and Design 2016 - Assessment Taxonomy

How to use the Taxonomy in conjunction with Assessment Grid

The first stage is to decide in which performance level the candidate’s work should be placed. When assessing work for each component, teachers should
make a holistic judgement using the descriptors in the taxonomy, to establish which performance level matches most closely the candidate’s work. The
candidate should be placed in the performance level that best exemplifies the characteristics of their work. Candidate’s work that falls between two
performance levels must achieve all the keyword descriptors in the lower level and some in the level above. Where this happens, teachers must use their
professional judgement to decide which performance level is most appropriate using a ‘best-fit’ approach.

After a performance level has been established, the next stage is to use the assessment grid to decide a mark within the performance level. Read the
‘Instructions for use’ which accompanies the assessment grid prior to establishing a mark for each assessment objective and total mark.

~
Performance Level 1 Level 2 Level 3 g E Level 4 E Level 5 -
levels — LIMITED BASIC EMERGING E I COMPETENT & = I CONFIBENT & o
=) w & o o
= COMPETENT 5 %’ CONSISTENT g a ASSURED a
o o
E r4 SO o g 2
~ [G] [el] =] -
w 2 e O e % % g
4] 2 = =
& S5 9z zt £z
o S 2z zp =l wQ
2 2 L oW wo ok
5 =g gs &3 s2 s4d
@ =2 25 S0 o0 o
o - [-- ) w QO (S ) O w
Q (] Q Q
Consider the T 8 T 8 T 8 T 8 °
S s " S5 . g5 <] S « .
keyword Unstructured e Deliberate L Reflective e Informed £ Advanced ES ° Accomplished
descriptors to Clumsy < e Methodical < g Predictable k] g Purposeful < g Convincing < £ Inspired
" .. @ e e b . @ I . @ P
the right Disjointed £ 9 Superficial £ 9 Growing control £ 9 Secure £ 9 Comprehensive £ 5 Intuitive
carefully. Minimal 5 2 Unrefined 5 2 Broadening 5 2 Engaged 5 2 Focused 55 Insightful
Elementary = T Simplistic = ] Endeavour = T Skilful = T Perceptive = g Powerful
Has the _ g2 Tentative 2 Safe g2 Thoughtful g2 Refined e Extraordinary
candidate g -§ ¢ -§ 2 -§ 2 Cohesive -§ ¢ Resolved -§ E Unexpected
achieved all, ‘é o 2 “ o ° Risk-taking g 2 Outstanding
most or some | o <5 <5 < s <5 2%
] S S < 2 c 2 c S o
of the g S S S S 5t
descriptors? § R N - T8 s §_§
& St ¢ St Sy ¢ St ¢ S5 g
o 2238 238 2238 2238 238
z Fot® (=] Fo® = A oS
0 1-12 marks 13 16-24 25 28-36 37 40-48 49 52 -60 61
marks 14 marks 26 marks 38 Marks 50 marks 62
15 27 39 51 63
marks marks marks marks marks
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Centre number:

Areas of study:

Title:

GCOA

Subject code:

\S ALV .

Candidate name:

Candidate number:

GCSE assessment grid — you should use this assessment grid to assess all student work for both components and all titles

Assessment o Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Objectives LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT COMPETENT AND Col ENT AND EXCEPTIONAL ABILITY
Insufficient knowledge, Some knowledge, understanding ABILITY ABILITY Knowiedge, understanding and
understanding and skills; minimal | and skills demonstrated but they and and and skills are in-depth, perceptive and
evidence of, and lack of structure are simplistic and deliberate; skills are generally adequate but skills are secure and cohesive skills are effective and focused accomplished throughout
in, the development and some structure and repetition in safe throughout throughout
recording of ideas the development and recording of
ideas
Evidence meets requirements Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully
AO1 0 1 2 3 4 5 6 7 8 9 10 1 12 13 14 15 16 17 18 AO1 mark
Develop « Development of ideas through | « Development of ideas through | * Development of ideas through | « Development of ideas through | « Development of ideas through | « Development of ideas through
through = investigations shows limited investigations shows basic shows 9ing shows investigations shows confident investigations shows
investigations, 3 ability ability competence competent and consistent and assured ability exceptional ability
demonstrating S| « The investigation process « The investigation process « The investigation process ability « The investigation process « The investigation process
critical BE| * shows limited critical shows basic critical show ging . The process shows confident and assured shows exceptional critical
understanding of z ] understanding of the context understanding of the context in criticol understanding of the shows compctent ond criticol understanding of the understonding of the context
rces g of own ideas and the sources of own ideas and the sources context of own ideas and the consistent critical context of own ideas and the of own ideas and the sources
z that have informed them that have informed them sources that have informed understanding of the context sources that have informed that have informed them
them of own ideas and the sources them
that have informed them
A02 o & [ = [ = a [ s ] s 7 [ s ] o w [ u [ o B3 [ 1w [ s o | v | s [ aozman
Refine work by « Limited ability to refine work, | * Basic ability to refine work, « Emerging competence in « Competent and consistent « Confident and assured ability |  Exceptional ability to refine
exploring ideas, driven by insights gained driven by insights gained ability to refine work, driven ability to refine work, driven to refine work, driven by work, informed by insights
selecting and = through exploration of ideas through exploration of ideas by insights gained through by insights gained through insights gained through gained through exploring and
‘experimenting with < and reflection and reflection exploration of ideas and exploration of ideas and exploration of ideas and reflecting on ideas
appropriate media, 2 « Limited ability to explore ideas | * Basic ability to explore ideas reflection reflection reflection + Exceptional ability to explore
materials, 3 through a process of through a process of . a in . C an « Confident and assured ability ideas through a process of
techniques and ¥ experimentation and review experimentation and review ability to explore ideas through ability to explore ideas through to explore ideas through a experimentation and review
processes g « Limited ability to select and « Basic ability to select and a process of experimentation a process of experimentation process of . ability to select
5 experiment with media, experiment with media, and review and review and review and experiment with media,
H materials, techniques and materials, techniques and « Emerging competence in + Competent and consistent « Confident and assured ability materials, techniques and
= processes appropriate to processes appropriate to ability to select and ability to select and to select and experiment with processes appropriate to
3 personal intentions personal intentions experiment with media, experiment with media, media, materials, techniques personal intentions
materials, techniques and materials, techniques and and processes appropriate to
processes appropriate to processes appropriate to personal intentions
personal i personal {
A03 g 3 [ & [ = a [ s ] s 7 [ s ] s o [ u [ o N 6 | 17 | s | ao3mark
Record ideas, « Limited ability to record ideas, | * Basic ability to record ideas, in . and « Confident and assured ability « Exceptional ability to record
observations and observations and insights observations and insights ability to record ideas, ability to record Ideas, to record ideas, observations Ideas, observations and
Insights relevantto | o related to personal work and related to personal work and observations and insights observations and insights and insights related to insights related to personal
Intentions as work 8= the work of others through the work of others through related to personal work and related to personal work and personal work and the work of work and the work of others
progresses 55 visual and other methods visual and other methods the work of others through the work of others through others through visual and through visual and other
Z ®| « Limited ability to record « Basic ability to record relevant visual and other methods visual and other methods other methods methods
Bg relevant to intentions to intentions in . C and + Confident and assured ability « Exceptional ability to record
2 ability to record relevant to ability to record relevant to to record relevant to intentions relevant to intentions
intentions intentions
AO4 o 1 ] 2 I 3 4 l 5 l 6 7 [ 8 [ 9 10 [ 11 l 12 13 ] 14 [ 15 16 [ 17 l 18 AO4 mark
't a personal « Limited ability to produce a « Basic ability to produce a « Emerging competence in « Competent and consistent « Confident and assured ability « Exceptional ability to produce
and meaningful personal and meaningful personal and meaningful ability to produce a personal ability to produce a personal to produce a personal and a personal and meaningful
that % response response and meaningful response and meaningful response meaningful response response
realises intentions 2| + Limited ability to realise « Basic ability to realise « Emerging competence in « Competent and consistent « Confident and assured ability + Exceptional ability to realise
and mmr 38 intentions. intentions ability to realise intentions ability to realise intentions to realise intentions Intentions
ul ® . . i basic | o . . .
visual language E £ limited understanding of visual understanding of visual ging in confident and assured exceptional understanding of
2 language through application language through application understanding of visual understanding of visual understanding of visual visual language through
of formal elements of formal elements language through application language through application language through of formal el
of formal elements. of formal elements. of formal elements
| Total

of marks for all GCSE work

AO1 mark: indicate a mark out of 18

AO2 mark: indicate a mark out of 18

AO3 mark: indicate a mark out of 18

AO4 mark: indicate a mark out of 18

Total marks out of 72
r each component

Component 1 Personal Total COMPONENT 1 6 1
Portfolio AO1 mark AO02 mark AO3 mark AO4 mark

Component 2 Externally Total COMPONENT 2

Set Assi AO1 mark AO2 mark AO3 mark AO4 mark

© Pearson Education 2023

61



Component 1 Graphic Communication
Standard Mark- 61

Performance Level 5: Confident and Assured/ Performance Level 6;

Exceptional
A01 A02 AO3 A04

Mark 14 16 15 16
Performance c 6 c 6
Level

Mostly Just Fully confident | Just

confident and | exceptional and assured exceptional

assured ability | ability ability ability

Keywords from the taxonomy:

Accomplished

© Pearson Education 2023
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Sample 1: Component 1
Graphic Communication
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Performance Level?

Just, Mostly, Fully?

‘Fine tune’ using the assessment grid
to identify strengths and weaknesses

Final mark out of 727

Pearson
Edexcel




Component 1 Graphic Communication
Standard Mark- 28

Performance Level 3: Emerging competent

A01 A02 AO3 AO4
Mark 6 7 5 3
Perform
erformance 5 3 3 3
Level
Fully Basic Just emerging | Just emerging | Mostly
ability competent competent emerging
ability ability competent
ability

Keywords from the taxonomy:
Predictable

Tentative
Growing control

© Pearson Education 2023
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Pearson - GCSE Art and Design 2016 - Assessment Taxonomy

How to use the Taxonomy in conjunction with Assessment Grid

The first stage is to decide in which performance level the candidate’s work should be placed. When assessing work for each component, teachers should
make a holistic judgement using the descriptors in the taxonomy, to establish which performance level matches most closely the candidate’s work. The
candidate should be placed in the performance level that best exemplifies the characteristics of their work. Candidate’s work that falls between two
performance levels must achieve all the keyword descriptors in the lower level and some in the level above. Where this happens, teachers must use their
professional judgement to decide which performance level is most appropriate using a ‘best-fit’ approach.

After a performance level has been established, the next stage is to use the assessment grid to decide a mark within the performance level. Read the
‘Instructions for use’ which accompanies the assessment grid prior to establishing a mark for each assessment objective and total mark.

~
= =
Performance Level 1 Level 2 Level 3 ~2 Level 4 z Level 5 -
levels - LIMITED BASIC EMERGING E [ COMPETENT & [ 2 CONFIDENT & a
= COMPETENT [=4] CONSISTENT [l ASSURED 3
g g ¥ 23 2
g = = o2 2
pur T o % o3 -
w g e O e % % 3
4] w2z = =
%] o (G4 Z > Ez
o > sz Z @ = &9
= ] So ouw woa =
g = 5 s & s s s Zu
— s [} v Q
o 2« < O S0 [le] o x
o - o [-- ") w O Qo QO w
(] (] (] (]
Consider the eS i eS eS T
keyword Unstructured 2 -g Deliberate ES -g Reflective 2 30: Informed 2 Cg Advanced 2 E Accomplished
descriptors to Clumsy £ g Methodical < g Predictable £ g Purposeful L g Convincing < £ Inspired
. L. . o (‘D . @ @ . 3 .y
the right Disjointed < 9 Superficial £ 3 Growing control < 9 Secure < 9 Comprehensive £ 5 Intuitive
carefully. Minimal 5% | unrefined 5% Broadening 5% | Engaged 52 | Focused 5 & | Insightful
Elementary = ] Simplistic = ] Endeavour = ] Skilful = ] Perceptive z E Powerful
Has the _ =2 Tentative 2 Safe =2 Thoughtful =2 Refined s Extraordinary
candidate = —E 2 § 2 —E 2 | Cohesive —E 2 | Resolved § 3 | Unexpected
achieved all, ‘g‘ “ o e o ° o “ o Risk-taking g 2 Outstanding
most or some o <=5 <5 <5 <5 <2
o B £ B £ B £ B £ R
ofthe g S S S S g5t
descriptors? g 22 TL 2 =8 s 28
@ 3¢ ¢ 8¢ ¢ 3¢ ¢ 3¢ ¢ 85 o
s 2358 £33 288 288 2388
z FT® FT® (= ) (= ] = a1
0 1-12 marks 13 16-24 25 28-36 37 40-48 49 52 -60 61
marks 14 marks 26 marks 38 Marks 50 marks 62
15 27 39 51 63
marks marks marks marks marks
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Centre number:

Areas of study:

Title:

Subject code:

16CO

Candidate name:

Candidate number:

GCSE assessment grid - you should use this assessment grid to assess all student work for both components and all titles

Assessment o Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Objectives LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT COMPETENT AND ENT col ENT AND EXCEPTIONAL ABILITY
Insufficient knowledge, Some knowledge, understanding AsILITY ABILITY ABILITY Knowledge, understanding and
understanding and skills; minimal | and skills demonstrated but they and and g and skills are in-depth, perceptive and
evidence of, and lack of structure are simplistic and deliberate; skills are generally adequate but skills are secure and cohesive skills are effective and focused accomplished throughout
in, the development and some structure and repetition in safe throughout throughout
recording of ideas the development and recording of
ideas
Evidence meets requirements Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully
Ao1 0 1 2 3 4 5 6 7 8 9 10 1 12 13 14 15 16 17 18 AO1 mark
Develop ideas « Development of ideas through | « Development of ideas through | * Development of ideas through | « Development of ideas through | « Development of ideas through | « Development of ideas through
through investigations shows limited investigations shows basic hows ging i shows investigations shows confident investigations shows
investigations, i abllity ability competence competent and consistent and assured ability exceptional ability
E| + The investigation process « The investigation process « The investigation process ability * The investigation process « The investigation process
critical E 8 shows limited critical shows basic critical shows ] « The process shows confident and assured shows exceptional critical
understanding of g E understanding of the context understanding of the context in critical understanding of the shows competent ond critical understanding of the undcrstonding of the context
sources ° of own ideas and the sources of own ideas and the sources context of own ideas and the consistent critical context of own ideas and the of own ideas and the sources
z that have informed them that have informed them sources that have informed understanding of the context sources that have informed that have informed them
them of own ideas and the sources them
that have informed them
A02 o v | = [ s a | s ] s @ | e | o v [ u [ 3 [ [ s 6 [ 17 [ 18 | aczmark
Refine work by « Limited ability to refine work, « Basic ability to refine work, « Emerging competence in + Competent and consistent + Confident and assured ability « Exceptional ability to refine
inq driven by insights gained driven by insights gained abiiity to refine work, driven ability to refine work, driven to refine work, driven by work, informed by insights
selecting and - through exploration of ideas through exploration of ideas by insights gained through by insights gained through insights gained through gained through exploring and
experimenting with 2 and reflection and reflection exploration of ideas and exploration of ideas and exploration of ideas and reflecting on ideas
appropriate media, % | + Limited ability to explore ideas | * Basic ability to explore ideas reflection reflection reflection « Exceptional ability to explore
materials, € through a process of through a process of « Emerging competence in + Competent and consistent + Confident and assured ability ideas through a process of
techniques '} experimentation and review experimentation and review ability to explore ideas through ability to explore ideas through to explore ideas through a experimentation and review
processes § « Limited ability to select and « Basic ability to select and a process of experimentation a process of experimentation process of expe . ability to select
4 experiment with media, experiment with media, and review and review and review and experiment with media,
H materials, techniques and materials, techniques and . 9 in * C + Confident and assured ability materials, techniques and
4 processes appropriate to processes appropriate to ability to select and ability to select and to select and experiment with processes appropriate to
3 personal intentions personal intentions. experiment with media, experiment with media, media, materials, techniques personal intentions
materials, techniques and materials, techniques and and processes appropriate to
processes appropriate to processes appropriate to personal intentions
personal personal
A03 g & | @& | = 4« [ s ] s 7 [ s ] o o [ u [ 3 [ [ s 6 | 17 | 18 | ao3mark
Record ideas, « Limited ability to record ideas, | * Basic ability to record ideas, . in . C and « Confident and assured ability « Exceptional ability to record
observations and observations and insights observations and insights ability to record ideas, ability to record Ideas, to record ideas, observations ideas, observations and
insights relevant to 2 related to personal work and related to personal work and observations and insights observations and insights and insights related to insights related to personal
Intentions as work 8% the work of others through the work of others through related to personal work and related to personal work and personal work and the work of work and the work of others
progresses »5 visual and other methods visual and other methods the work of others through the work of others through others through visual and through visual and other
% %| « Limited ability to record « Basic ability to record relevant visual and other methods visual and other methods other methods methods
g E relevant to intentions to intentions « Emerging competence in + Competent and consistent + Confident and assured ability « Exceptional ability to record
2 ability to record relevant to ability to record relevant to to record relevant to intentions relevant to intentions
intentions intentions
A0a AERERE a [ s [ s AN o [ n [ 3 [ 4 [ s 6 | v | 1 | aosmark
Present a personal «+ Limited ability to produce a « Basic ability to produce a « Emerging competence in + Competent and consistent « Confident and assured ability « Exceptional ability to produce
and meaningful personal and meaningful personal and meaningful ability to produce a personal ability to produce a personal to produce a personal and a personal and meaningful
response that g response response and meaningful response and meaningful response meaningful response response
realises intentions s E « Limited ability to realise « Basic ability to realise « Emerging competence in + Competent and consistent + Confident and assured ability « Exceptional ability to realise
and demonstrates E | intentions intentions ability to realise intentions ability to realise intentions to realise intentions Intentions
understanding of z ‘gf ~ . i basic | « . . . i
visual language S limited understanding of visual understanding of visual emerging competence in and and assured exceptional understanding of
z language through application language through application understanding of visual understanding of visual understanding of visual visual language through
of formal elements of formal elements language through application language through application language through application application of formal elements
of formal elements. of formal elements. of formal elements
Total
of marks fo Total marks out of 72
C AO1 mark: indicate a mark out of 18 AO2 mark: indicate a mark out of 18 mark out of 18 for each component
Component 1 Personal Total COMPONENT 1
Portfolio 6 AO1 mark 7 AO2 mark A3 mark Q 404 marl 28
Component 2 Externally v ’ O Total COMPONENT 2 =<
Set Assi AO1 mark AO2 mark AO3 mark AO4 mark
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Sample 2: Component 2
Graphic Communication
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Statement of Intent

photoshop manipulation
can lock together separate
i elements to create a new
image.

lintend to e;p!ore how

Initial Idea 1: Environment
(Bt el maceinz003 |

{Tm plece by Martin

| O'Neill he has used digital

| coliage to create a very
surreal piece. The artist has
used photoshop to lock in
different elements of
human thought to show the

viewer what he is thinking.
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Initial Idea 2: Environment

| By Jipito made on 26 May 2016

This piece is different to the others
| have evaluated due to it not being.
as much linked to the nature and

| the outer world. However, the
artist has used 3 more vintage look
tocreate a train going through a
wall by locking the two images
together.

| By Mark Anthony Florendo,
14th June, 2013

Simarly, in this piece the artist
has also used the pop out
effect to be able to create an
Image that relates it to his

[By Janrye, February 2017

anipulation

Initial Idea 3: Objects

In this piece the artist has locked |

in different objects to create a new
image. The lips and teeth were
used to create a reversed image of
how the apple is eating the person
not the person eating the apple.

The artist has also used the
imagery of the teeth to create a
surreal piece of work. Also the use
of the water droplets on the apple
adds to the texture which could
show the freshness and the
pureness of the fruit.

My Response

© Pearson Education 2023
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Initial Idea 4: Objects

December 17th, 2020

in this piece the artist has

create the outline of the
whale. The use of the
limited colour palette of
blue, green and white

prominent as the outline of
the whale has made the
‘entire composition.

By Paul Nash, made in 1932-6

in this il par
Paul Nash, he as used the
reflection of aship in a large
miror which hung in front of
his bed to create a surreal

inting. The use of the
reflection in the mirror creates
a sense of perspective
manipulation which adds to the
surrealism of the painting. The
use of the formal element of

, creates different focal
points making a detached
visual continuity.

In this piece made with
tempera on paper the artist

Initial Idea 5: People

By Y 8, 29
May 2018 artist has used -nature and the human

form to show how someone who's is
working might feel. By locking in the fire
and the man's body, with the water in
the background this piece contrasts itself
because in the real-world water takes out
fire. The use of the varied colour palette
creates a real sense of thought behind

therefore show the links in the artists
works

My Response

Second hand research and

analysis
[By Toshiko Okanoue, made in 1953

In this piece the artist has used
collage to create very surrealistic
artwork. The use of the limited
tones of grey creates a sense of age
the

them together creates a different
perspective in each picture. The use.
of different images locked together,
adds toa size proportion which
distorts the art work.

show how there could bea

de in 19334

In this piece the artist has
created a surrealist painting
‘which conveys an
arrangement of emotions
000-
entity, or intellectual or
idea-entity. The varied

colour palette creates the
theme of environment and
the outer world.
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Initial Idea 6: People

In this piece the artist has.
created a piece of artwork using
the ‘Sliced Head'idea. By slicing
up the head, each part has
terlocked to create a new
image. Due to the head being
sliced up it creates an uneven
form which creates the
surrealistic theme of the
artwork.

By Salvador Dali, made in 1953

In this painting by Salvador Dali, he has used the idea of time
fading away to create a very surrealistic piece of art work. The use.
of the clocks show how all time must loose meaning and over

s T 4

je painting
being called “Persistance of Time' the painting shows how time.
never dies. Permanence goes with it: ants, a common theme in
Dali's work, represent decay, particularly when they attack a gold
watch, and they seem grotesquely organic.

By Salvador Dali, made in 1936

i 3 The artist Salvador Dali created

creates the surrealistic addition
the art,

First hand research and analysis of
Surrealism at the Tate Modern

nthis oil paint on canvas by Pierre
Roy, he has used the manipulation
of perspective to create a character
looking around a room. The use of
perspective manipulation creates
and odd effect like a cinematic
ro0m, in which an object is
suddenly brought into dramatic
focus. In the background the use of
there being painting reinforces the
0dd effect of a painting being in a
painting, This adds to the
manipulation s it could show the
man's perspective.

By Pierre Roy, made in 1949

By Francis Picabla, made in 1935 | [l this oil painting by Francis

= Picabia, he has used collage to
create a surrealist painting. With
the main focus being the pink
headed man the use of colour
has created a varied colour
palette. The added use of the
lady's face and the collage with
the comb and string was later
added on to create a sense of @
woman's fe. By using household
objects, the artist has merged art
with everyday life. The added
objects reflects in Francis’
humorous and light-hearted

‘approach to picture making.

Developing my initial ideas:
Melting objects

Melting Watch, 1954 by Salvador Dz

The Melting Watch is an example of this |
surcealist movement. Created in 1954,

Salvador Dall used the presence of a |
dreamiike quality and ghostly sppearance |

houg! q
The Hero Of Covid-19, clock). In the background, we see a small
2020 by Maxim Fomenko cluster of mountains.

I this ol painting on canvas
Maxim Fomenko used the the
theme of Covid-19. He used the
imagery of the mask to represent
covid and its powers. In his work
he intended to replicate the life of
the doctors in which they were
working hard for the country. The
use of the different tones of blue
and the pink creates a varied
colour palette which adds a sense
of vibrance.
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the melting of an object. | started with using the imagery of
locks be

away of time. In photoshop | was able to use the distort filter to
manipulate the image.

the Eiffel Tower.
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Research: Surreal Landscapes

‘Empty houses’, By William Kung, made in this painting the artist
in March 2012 has used acrylic paint on
canvas to create a

surreal composition. The

which reflects in the
title, ‘Empty Houses’.
The use of the distorted
houses also to the
theme of surrealism. The

painting look smaller and
more enclosed.

2 Trees Invisible Sun’, by Simon | ['in this oil painting on canvas the
Jones, made in 2023 artist has used the 2 trees and the
invisible sun to create a surreal

piece of art. The use of the invisible
sun, which is shining down on the
landscape depicts hiow the
fandscapes between the foreground
and the background can change,
during night and day. The use of the
trees beinglit up by the invisible sun
creates a sense of uncertainty as
the sun is nowhere to be seen. Due
10 the artist using o paint there has
been added texture which can be
seen on the trees and the sky. Also,
the varied colour palette from
‘oranges to green and blues creates

theme of the different seasons.
‘which change due to the sunlight

In my third animation | used my first hand recording of a lobster to
create a surreal animation on llustrator, | used the envelope warp tool
with intervals of 10 which allowed me to select specific points on the
image and move them to warp and manipulate the lobster. From my

lidea 1 also added the water is more focused on
the sea lfe idea. Moving on from my firstidea | moved the lobster as 3
whole rather than specific points. This made it much smoother and
realistic. There were some limitations which came with this animation.
Firstly, the animation was not linked to surrealism and was not 35
melted ke

. Therefore, | will
ng at stil

First hand recording of

objects

‘After creating a mind map on the surrealist theme of melting
| started to take some first hand photos of potential objects |
could use within my compositions.

Research: Surreal Landscapes

alle fin

made in March 2019 | [ In this piece the artist has used
Adabe Photoshop and Lightroom
to create surreal composition of a
waterfal fading into the sky, which
are 2 images you would never see
together, The landscape of the

of 'West Park’ She h

a5 f the world s changing colour,

T my second animation | was able to incorporate my first hand
recordings of the pineapple. | used the envelope warp tool in
‘Adobe lllustrator to warp and manipulate direct points on the
image. Using the warp tool was much better as | was able to
select particular points which | wanted to warp. This was
better than my first animation in photoshop as the smudge
tool wasn't very precise. | also used the grayscale tone to
create a more surreal and dull effect on the pineapple.

Surreal Landscape: 1
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Extending my work through
Rene Magritte

things.
wine glass, 3 bar
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2

Surreal Landscapé

In this piece | tried to create a surreal landscape while in cooperating a panoramic view. |
used Adobe Photoshop in which | tried to contrast the theme of night and day in a desert
landscape. In this piece | used different types of imagery such as the polar bear which do not
live in a desert habitat. Within the landscape | used the orange overlay over the sun to
enhance the shine and reflection. There was some positives within the piece such as the
contrast of day and night, as well as the imagery of the surreal nature. Moving forward | will
use more contrasting imagery, a gradient to show the difference between the day and night.
| will also use my previous works such as the reflection of the geometric shape which will be

able to move my work further. Also, from looking at the works of Rene Magritte | will try to
distort the proportions of objects to create a surreal feel to the work.

© Pearson Education 2023
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Performance Level?

Just, Mostly, Fully?

‘Fine tune’ using the assessment grid
to identify strengths and weaknesses

Final mark out of 727

Pearson
Edexcel




Pearson - GCSE Art and Design 2016 - Assessment Taxonomy

How to use the Taxonomy in conjunction with Assessment Grid

The first stage is to decide in which performance level the candidate’s work should be placed. When assessing work for each component, teachers should
make a holistic judgement using the descriptors in the taxonomy, to establish which performance level matches most closely the candidate’s work. The
candidate should be placed in the performance level that best exemplifies the characteristics of their work. Candidate’s work that falls between two
performance levels must achieve all the keyword descriptors in the lower level and some in the level above. Where this happens, teachers must use their
professional judgement to decide which performance level is most appropriate using a ‘best-fit’ approach.

After a performance level has been established, the next stage is to use the assessment grid to decide a mark within the performance level. Read the
‘Instructions for use’ which accompanies the assessment grid prior to establishing a mark for each assessment objective and total mark.

S~
Performance Level 1 Level 2 Level 3 g E Level 4 E Level 5 -
levels — LIMITED BASIC EMERGING E [ COMPETENT & [ E CONFIDENT & E
e COMPETENT B @ | CONSISTENT @« | ASSURED =
g k2 52 Z
2 2 $3S S g 2
= [C] o % 3 & =
o c B O = <
4] w 2 = =
9] w 9 E E 4 z2Z
o S sz Z = w QO
= w S g oW wa oFr
g £3 53 g3 s2 zy
o s < <0 S 0o S 0o o x
) =1~ @ O & o O O [s ]
C ider thi o % kel % kel g kel g kel
onsiderthe s < ) £ ) 5 £ 5 £ 5 . )
keyword Unstructured ] Deliberate s Reflective e Informed s Advanced ES S Accomplished
descriptors to Clumsy L 2 Methodical L g Predictable < g Purposeful < g Convincing < g Inspired
o [ [ ﬂJ Q
the right Disjointed £ 3 Superficial £ 3 Growing control £ 3 Secure £ 3 Comprehensive < 35 Intuitive
carefully. Minimal 5E | unrefined 5 E | Broadening 52 | Engaged 52 | Focused 5 § | Insightful
Elementary s ] Simplistic L ] Endeavour e e Skilful e e Perceptive s % Powerful
Has the _ 2 Tentative 2 Safe 2 Thoughtful 2 Refined e Extraordinary
candidate g -§ g -§ g -:::‘; g Cohesive -:::‘; g Resolved -:::‘; E Unexpected
achieved all, ‘é @ % 0 % © ﬁ © % Risk-taking 0 2 Outstanding
most or some | o <5 < £ < 5 <5 <z
= 8 c 3 c 8 c 8 c =
of the 8 -l S S S 8¢
descriptors? § g g g g -,% g -,% g -r% 23
p S5 2 S5 8 S5 g S5 e S5 9
) £33 283 283 283 2329
z Fow = FoTw® = TS
0 1-12 marks 13 16-24 25 28-36 37 40-48 49 52 - 60 61
marks 14 marks 26 marks 38 Marks 50 marks 62
15 27 39 51 63
marks marks marks marks marks
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Centre number:

Areas of study:

Title:

Subject code:

GCO2

Candidate name:

Candidate number:

GCSE assessment grid - you should use this assessment grid to assess all student work for both components and all titles

Assessment o Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Objectives LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT COMPETENT AND CONSISTENT CONFIDENT AND ASSURED EXCEPTIONAL ABILITY
Insufficient knowledge, Some knowledge, understanding ABILITY ABILITY ABILITY Knowledge, understanding and
understanding and skills; minimal | and skills demonstrated but they and g and understanding and | skills are in-depth, perceptive and
de of, and lack of are ic and deliberate; skills are generally adequate but skills are secure and cohesive skills are effective and focused accomplished throughout
in, the development and some structure and repetition in safe throughout throughout
recording of ideas the development and recording of
ideas
Evidence meets requirements Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully
AO1 0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 AO1 mark
Develop ideas « Development of ideas through | « Development of ideas through | * Development of ideas through | « Development of ideas through | « Development of ideas through | « Development of ideas through
through investigations shows limited investigations shows basic shows 9ing shows shows shows
investigations, i ability ability competence competent and consistent and assured ability exceptional ability
demonstrating ® Investigati The in i « The investigation process ability « The investigation process  The investigation process
critical E g : :P;wsv"ens‘lkg:t;r&.pc:?cess ” Sh:wsv::::gac:(:;:m e shows emerging competence « The investigation process shows confident and assured shows exceptional critical
understanding of z g understanding of the context understanding of the context in critical undcratanding of the shows competent ond criticol understanding of the understonding of the context
sources e of own ideas and the sources of own ideas and the sources context of own ideas and the consistent critical context of own ideas and the of own ideas and the sources
2 that have informed them that have informed them sources that have informed understanding of the context sources that have informed that have informed them
them of own ideas and the sources them
that have them
A02 o] & [ = [ s a [ s ] s 7 [ s ] o o [ un | n B3 [ u [ s 6 [ 17 [ 18 |aczmark
Refine work by « Limited ability to refine work,  Basic ability to refine work, . ging in . G and + Confident and assured ability + Exceptional ability to refine
exploring ideas, driven by insights gained driven by insights gained ability to refine work, driven ability to refine work, driven to refine work, driven by work, informed by insights
and = through exploration of ideas through exploration of ideas by insights gained through by insights gained through insights gained through gained through exploring and
experimenting with | < and reflection and reflection exploration of ideas and exploration of ideas and exploration of ideas and reflecting on ideas
appropriate media, % « Limited ability to explore ideas | * Basic ability to explore ideas reflection reflection reflection + Exceptional ability to explore
materials, 3 through a process of through a process of . ging in * C « Confident and assured ability ideas through a process of
techniques and K experimentation and review experimentation and review ability to explore ideas through ability to explore ideas through to explore ideas through a experimentation and review
processes g « Limited ability to select and « Basic ability to select and a process of experimentation a process of experimentation process of experimentation « Exceptional ability to select
4 experiment with media experiment with media, and review and review and review and experiment with media,
H materials, techniques and materials, techniques and . ging in o G and + Confident and assured ability materials, techniques and
= processes appropriate to processes appropriate to ability to select and ability to select and to select and experiment with processes appropriate to
] personal intentions personal intentions experiment with media, experiment with media, media, materials, techniques personal intentions.
materials, techniques and materials, techniques and and processes appropriate to
processes appropriate to processes appropriate to personal intentions
personal intentions personal intentions
A03 NI ENE a | s ] s N EEE u [ 3 [ [ s 6 [ 17 [ 18 | ao3man
Record ideas, « Limited ability to record ideas, | * Basic abllity to record ideas, . in * C and « Confident and assured ability « Exceptional ability to record
observations and observations and insights observations and insights ability to record ideas, ability to record Ideas, to record ideas, observations ideas, observations and
insights relevant to 2 related to personal work and related to personal work and observations and insights observations and insights and insights related to insights related to personal
Intentions as work 3% the work of others through the work of others through related to personal work and related to personal work and personal work and the work of work and the work of others
progresses 55 visual and other methods visual and other methods the work of others through the work of others through others through visual and through visual and other
2 ®| o Limited ability to record « Basic ability to record relevant visual and other methods visual and other methods other methods methods
2 E relevant to intentions to intentions . ging in * C and + Confident and assured ability « Exceptional ability to record
2 ability to record relevant to ability to record relevant to to record relevant to intentions relevant to intentions
intentions intentions
A04 AEE R E a [ s ] s R EEEEEEE 3 [ w [ s 6 [ 17 [ 1 | aoamark
a personal « Limited ability to produce a « Basic ability to produce a . ging in * C and « Confident and assured ability « Exceptional ability to produce
and meaningful personal and meaningful personal and meaningful ability to produce a personal ability to produce a personal to produce a personal and a personal and meaningful
that ;g response response and meaningful response and P P response
realises intentions g E « Limited ability to realise « Basic ability to realise . ging e in . C and « Confident and assured ability + Exceptional ability to realise
and R intentions ability to realise intentions ability to realise intentions to realise intentions Intentions
understanding of z;{ ‘gf N . isati basic | . . . i
visual language limit erstanding of visual understanding of visual in and and assured exceptional understanding of
z° - un(dhro‘:gh 11 0F VA through rstar of visual understanding of visual understanding of visual visual language through
of formal elements of formal elements through through guage through of formal
of formal of formal of formal
[ ot
Recording of marks for all GCSE work
Component AO1 mark: indicate a mark out of 18 AO2 mark: indi mark out of 18 AO3 mark: indicate a mark out of 18
Component 1 Personal Total COMPONENT 1
| Portfolio AO1 mark AO2 mark AO3 mark AO4 mark
Component 2 Externally O Total COMPONENT 2 3
Set 1 2 AO1 mark 1 1 AO2 mark 1 AO3 mark 10 AO4 mark 4
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Component 2 Graphic Communication
Standard Mark- 43

Performance Level 4. Competent and Consistent

AO1 AO02 AO3 A04
AT 12 11 10 10
Performance A 4 4 4
Level
Fully Mostly Just Just
competent competent competent competent
and and and and consistent
consistent consistent consistent ability
ability ability ability

Keywords from the taxonomy:
Informed, Purposeful, Engaged, Skilful
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Sample 3: Component 2
Graphic Communication

Pearson
Edexcel
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Image citation

Locks Moodboards
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LOCkS ‘ DEVELOPMENTS

© Pearson Education 2023 98



The purpose of this work would be 1o

hopefuly would even understand the
meaning and thought process behind ¢
As wel a5 the overarching theme of locks.

Some of the constraints maybe the
theme that | need to follow and how
open ended this theme 5. Ensuring that
the intended audience (s aware of the
theme and can easily recognize € would
be one of the primary constraints.

Who is it for?

7
g I
H

The primary audience is thase who
rity and understanding of these
concepts and are able to truly
undersiand thex significance. As these
t0piCs Can be sensitive ones for some, i's
important tha they undersiand the.
complexity of the issue a5 well Athough,
anyone can view this creation, they need
t0 be minditul of the content displayed in
case of any past experience as this
subject s one that is talked about 3 ot in
society due €O the extent of its severnty.
As thes s intended 1o be an album cover,
the audience wouid be those who want
1 engage with such music and would see
orfisiento t The album cover can 5o
be appreciated as just a piece of art 0 t
€an have mutipie 3ud

Age group?

IE
s I

The age group can be quie large but
there i 3 certain level of maturty needed
10 understand what is g0ing on, but none
0 apprecate the artwork The rough a5
870up would be 15-35 351 feelthis
incorporates a diverse range of ages but
conssts of those experiences this as wel
35 those wiling 10 ke action

Income group?

There s b0 specic ncame roup
targeted towards a5 anyone wit
il il L
and act on £, 05 action doesnt usually
have a change. This can be fek by anyons

3 ncome g1 GoesT Chngs ot 35

e changed by our actions.

Distribution?

The distribution of this work can be done
anywhere, a lbrary, 3 school, a cafe or
any general location that would distribute
magazines, it can also be used s
poster and thus be used digtally. The

product and most people would be able
toaccess it

The distribution of this work can be done:
i feve ways. The primary way would be.
by engaging and distributing it among
those who are passionste Sbout MUSIC or
about

Functional
Issues

de

Target market

LOCKS
2sign brief

of this work s going 10 be rather
onthe dassic mave

The
cark

and being able to create € with 3 more.
mature and modern way & something
that | find very Inagorating

There wil be a wide range of visual
elements that | would include. The
primary piece of my design s going to be.
2 face, this face is going 10 be fragmented
10 reveal certain parts of their face and

which thee i unity among them
31, for exampe, the fragmented parts

Lty a5 we are a8 the same on the inside

3nd are buit the same way 0esp

Gifferent personaives and ppearances.
visual

the piece but st 3dd vakue. this wil
incude thgs bike advertisements and
hooks in order to engage the audence.

There i be 2 ey of technies tht

woukd 3150
colors in order o achveve 3 contrasting.
effect

There would not be 100 many materais

that | need as mast of the work would be
done digtally 50 | would primariy orly

need adobe, iustrator and phatoshop. |
ey vy e inchde some hre done
elements but | would need to further

pariment st g 0 creating my
work

Artist

Locks Research

Design brief

“Locked in time”

An illustration for a article about being locked inside. The
illustration should illustrate the theme of being “locked”

and should be suitable for spreading awareness on this very
important matter. Inspirations for this illustration should be
based on images of locks, hourglasses and ideas of being trapped
and concepts of finite time.

The illustration should appeal to those with an interest in the
topic of being locked in time and possibly those who face

or want to learn more about the struggles and limitations of
time. The design must have traditional elements of images
surrounding mental health concepts but first and foremost
images surrounding the idea of time being finite.

The desi; lugn must be susceptible to being printed or be used as a
digital illustration. The illustration should be able to be displayed
on multiple mediums and used in various settings.

This is the link to the article that I will be illustrating for- an
article for Forbe’s magazine' h - forbes.com/sites
e/2019/05/07/r from-a-problem-to

n
opportunity/ ?sh~70418fb843e
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IgorMorski
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Igor Morski biography

Born in Poznan/Poland in 1960, the artist now lives and works
in Poland and on the island of Mallorca.

Morski mixes contemporary graphic techniques with classic
methods and analogue materials. Conscious imperfection
unmistakably breathes life into the surfaces of his works. His
artworks have depth - literally and visually containing many
layers. However, Morski is not a trend follower. He prefers to be
a trendsetter. He is highly talented and eveny hugely influencial
artists themslelves take inspiration from him. He prefers to be
a trendsetter, creating and dfying his own rules and creativity.
Furthermore, he was wored immesnly hard throughout his
career to be where he is today, and although it wasnt an easy
feet he managed to pull through and succeed in an area is so
hugley passtionate for. Igor Morski is a Polish graphic designer,
illustrator, and art director. He is known for his surreal and
thought-provoking illustrations, which often have a strong
social or political message. Morski's work has been recognized
by various international design awards and publications, and he
has collaborated with a range of clients, including major brands
and advertising agencies.

Design description

Igor Morski has a multidue of ideas, however the predominant
number of them invlove some form of layering, wether it be
digitally or physically. Now although this concpet of layers
isnt directly co-related to my greater theme of being trapped
in time, its more his use of various compositions and his high
degree of exploration. His ideas often revolve around a central
theme which varries from work to work. Igor Morski’s work is
characterized by its strong visual composition and use of sym-
bolism. He often uses surreal imagery to create thought-pro-
voking and powerful messages. In his illustrations, Morski
blends realistic and abstract elements to create a unique visual
style that is both captivating and unsettling. Morski’s work

is characterized by its ability to communicate complex ideas
through simple and powerful visual metaphors. He often uses
everyday objects and symbols to represent abstract concepts,
making his work accessible and relatable to a wide audience.

Link to my idea

Igor’s work links to my idea as some of his work that revolves
around the concpet of time, further exemplifies the idea I am
trying to achieve. The overarching theme of my work is cen-
tered around locks, that being the primary focus. Throughout
the development of my idea I ensured that I constantly kept
that in mind and thus I found that Igor’s work resonated with
that. His piece of work that caught my attention was the one
with the man running around in the clock. The intened theme
of his work may not have initally been centered around time
being a finite resource, it branches off my idea but provides a
different perspective to it.

Form vs Function

This work is primarily concerned with visual
communication of a particular function as

it uses a clock as a mean of communication,
although it may also be a form of art, it is
also spreading awarness of time being finite.
Form and function are both important here
because they work in conjunction with one
another to complement each other. The func-
tion is used to convey the meaning, but the
form is the visual representation and the way
it’s conveyed to the audience is engaging.

Image

The image of the clock used is an illustration,
moreover a raster illustration. The use of an
illustration was very important in this insat-
nce as it allowed for clear communication of
the idea trying to be presented. The smaller
components were also illustrations, and all of
them were combined to make this illustration
so meaningfull and impactfull.

Ideas to take forward

Dyt Artist
The work is structured

Lo C ks Research
with one centre

component, which is the clock and then amidst the primary component, there are many smaller
ones, which draw the viewers attention. The visual elements in the design also compose a more
visual centre layout as there is one primary focus and then there are many subsequent finner de-
tails. The layout of this work is more towards a radial approach, with the clock being the center of
that. Morski’s work is typically composed in a way that draws the viewer’s eye towards the central
focus of the image, often using elements such as contrasting colors, textures, and shapes to create
a sense of depth and hierarchy. He also employs a variety of techniques such as photo 1
tion, collage, and digital illustration to create unique and impactful compositions.

Tone and delivery

The tone of this was quite bold and the speed of delivery was also quite efficient as upon first
glance of the piece, you can see the message that the artist was trying to convey and thus making
the speed of delivery fast. The tone of voice was bold as it displayed the message without having
to look deep into it. Although th e tone would be considered effect, the deeper you look at it the
finner details you see which allows you to make further interpretations about the themes. Each
symbol has a different meaning thus adding to the complexity of the artwork.

Color

The colors in this piece all work in cojunction with one another. Although, they are not contrast-

ing colors on the color wheel, the compl one another beautifully. The mixture of the subtle

colors achieves almost like a rustic look, adding emphaises to the man who is in black. The use of
colors that work in tandom with one another allowed for a smoother delivery as well.

Style and method

Igor Morski’s style can be described as surreal,
thought-provoking, and symbolic. His works often
feature elements of science fiction and fantasy,
blending reality with the absurd to create powerful
and impactful visual narratives. He uses a variety of
techniques, including photo manipulation, digital
illustration, and collage, to create images that are
both aesthetically pleasing and intellectually stimu-
lating. His style is contemporary as he wants to be a
trend-setter not a trend follower, this often makes his
work out of the box and unqiue, however it doesnt
follow any restricted pattern.

Visual hiearchy

The visual hierarchy starts of with the clock as that

is the first object that is seen when viewing the
work. When viewers first see his work, they look at
the clock thus making this the primary element of
his work. Although there are many components to
this piece, the pirmary one has to be the clock. The
secondary layer of components is the person and the
geers of the clock. The order of this is achieved in his
work by him displaying the different comp on
different scales, enlarging those that are more impo-

After analysing his work so greatly, I have had a few ~ rant. This attracts attention to that component and

takes aways that I would like to implemnet in my
own work and take forward. One thing that I partic-
ularly liked would be his use of personifying inan-
imate objects, eg. the clock. By adding hands and a
person to it, it adds another level of complexity.

thus makes it the first layer of the visual component.
‘The visual hierarchy of work can be very imporant at
times as it communicates the intentions of the work
but also what viewers should be placing more empah-
sises on when perhaps analysing it.

© Pearson Education 2023
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Developments
Silouhette Process LOCkS 01

This is an identity Silhouette, which collates different  This was my first step in the creation proccess.  This was the stage where | started to explore This was when | had to get creative with the At this stage | made the background of my

symbols and illustrations in th | worked towards getting my intial picture from  different color paths and the mainpulation of use of saturation and hue tones in order to work black as although my inspiration work did
being a plain photograph, to creating a layer colors to my benefit. At this stage | also had to achieve the vinatge look | was going for. At this  not have it, | felt like it would better help me

Best photos from photoshoot mask and then collating a vairety of different add different layermasks in order to maintain stage | was adding different overlays in order develop my final idea and would allow me to
photos, all with symbolsim. After having done the saturation of the work and to allow me to to make this happen. Also ensuring that | am work towards the final outcome of my work.
this, | added the collage of photos to the shape  build the layers suffieciently. always building on top of my pervious layers.

of the face, thus creating this base mask.

Final version

This is my final outcome of my
recreation. While although, the re-
creation is far from the inspiration,

| believe that it is more fitting for
my theme. However, there are a
few things | would like to further
improve, one being the layout of
my images; | would have liked for
them to look like more of a college
as opposed to placed images. |
am going to further develop this in
order to acheive that. Another thing
| think | can work on is the color
pallete. Although the inspiration
behind the colors was the idea

of wanting a vinatge look, | think
exploring different color schemes
may be benficial. After creating this

The main component of this work was the angle and
positition of the silhouette. | also had to work with a

few other elements such as clocks which would be At this stage, | started to explore with how | This was nearing the end of recreation as when illustration, | have learnt so many
placed inside the outline. can use the same Silhouette layered over one making this illustration, | wantted to ensure new tools that | can now carry over
another in order to create a fragmented affect. that | maintain my theme of the wider topic to my other work and thus | can
| used three different Silhouette’s, all with whilist doing so.l changed the color theme to countine to develop my ideas.
different color paths in order to do this. monochromatic as an iteration.
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DESIGN
w2l Process LOC kS RE-CREATE
03

P
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This was something along the lines of what | wantted  This was the photo that | chose to use. After After having selected my photo, | had to create I this step | placed the individually composed Over here, | created a layer mask which
to create, however, | wantted to add my own twist. choosing my photo, | had to make edits to a set of symetrical lines that would overlay the layers togther. Intially, the over lapped on allowed me to have the components
it in order to achieve the right contrast and skull in order to have the staggered effect. another and didnt have the half tone lines. It distinghused and ensure that the effects were
Best photos from photoshoot expourse for my intended outcome. Firstly, | looked quite monontounus, thus | had to add only placed on the lined side of the skull and
made the picture black and white. After that, | different overlays in order to make it more not the photo side.
played around with saturation and tones. attractive.
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Final version
This is my final version. Although,
it was a rather basic desgin | felt
like it helped me explore what
direction | would want to take my
illustration in and thus was a good
1 . learning experince for me. From this
3 experince, | gained many valuble
3 skills that | will be able to apply in
= - the future, such as how to apply half
1 tone lines.
} | wantted to esnure that my version
; of the illustration was different to
i 3 the orginal one as | wantted it to
be a reflection of my creativity and

thoughts. | like the idea of the lines
as opposed to the words as it also
adds a sense of an illusion.

This was one of the iterations that | really liked, due
to the contrast that was present.

| wantted to experiment with contrast thus This was my final step and it was just

the red. As well as in this step | removed the compiling all of the layers and then

background and made it and indvidual mask. experinmenting with different over lays, such
as soft tone.

© Pearson Education 2023 10



COLLAGES

Locks

Final collage

improvment

These were there the collages that | made. | much prefer the one on the right as | feel like its more represenative of an actual collage and looks more cohesive
as a whole as well. The one on the left was my first attempt and thus was a little bit more ambitious. | much prefer my second version of the collage, as | not
only belive that it better represents the theme of locks but also is also a more apporpriate layout given the theme.

© Pearson Education 2023
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This was a collage that | made of varios different elements
that | would like to use. | ensured to add varius formats of
locks in addtion to other pictures.

This was the compliation of the collage | created being overalyed on
top of the outline of the clock.

This was me developing my work in order to experiment what works
and what doesnt. From this compostion, | liked the idea of over
laying the collage, however, | am not too keen on the way it looks
when in regards to the lock as | feel like it lacks unity.

Loc ks DEVELOPMENTS

© Pearson Education 2023
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| used the 3D revolve effect in order to create an axis to
have the words rotate around.

| add the solagn that | wantted to the axis and thus it made it 3D and
added a really cool effect. | would ideally like to have this around the
middle curve of the hour glass.

Locks | teoorephy

| experimented with a few different fonts in order to see which one worked best

© Pearson Education 2023
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This was a rough plan of my final work. | created it to give

‘me direction and provide as a good refrence point.

This was an element that | actually quite liked the look of as it
incorporated both of collage and skull illustration. | liked the way the
overlapped one anothed and created symetry whilist maintaing the
contrast due the the lines vs solid composition.

FINAL DESIGN
LOCKS RE-CREATE
03
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This was an experimentation of typography. | felt like it
could work well with my final component, serving as a
uniting force

After having this collated, | decided to lay text over it in order to
incoorperate the typography | experimented with.

FINAL DESIGN
Locks i
03
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FINAL DESIGN
LOCKS RE-CREATE
03
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This was a rough plan of my final work. | created it to give
me direction and provide as a good refrence point.

This was an element that | actually quite liked the look of as it
incorporated both of collage and skull illustration. | liked the way the
overlapped one anothed and created symetry whilist maintaing the
contrast due the the lines vs solid composition.
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All roads
lead to glory.

Lorem ipsum dokor sit amet, consectetur
adipiscing elit Aenean auctor vestibulum

Lorem ipsum dolor sk amet, consectetur
adipiscing eht. Suspendisse condimentum
a

sagitis
Vestibulum k ultrices augue. Pellentesque
feugiat convallis mollis. Quisque eget
condimentum est. st amet lempus i

Nunc ut metus nec et consectetur plac
erat et eletfend diam. Morbi ante sugue.
lacknia ut st ac, scelerisque finibus nibh.

i
‘venenatis nec risus. Curabitur felis turpis.
‘vehicula ac fells in. consectetur interdum
tortor. Suspendisse sit amet lectus pharet
ra. uctus vel Nunc

d cursus efficitur efficitur. Quisque id

odio congue enim bbendum eutsmod kd

quis nunc. Nam sed huctus eros, a convallis

enim. Curabitur sit amet congue arcu, sed
i Phasell

ipsum leo, lobortis at ortor nec. dapibus
fermentum lacus. Proin blandt liguh lacus.
a placerat dolor congue at.Integer portitor

clementum. Mauris tincidunt eros eleifend
diam accumsan, quis ullamcorper lectus
cursus. Pellentesque efficitur lacus nec orci

nisk, pulvinar non gravida et malesuada ac
sem. Donec ligula

Morbi vitae quis blandit

. tempor ornare magna. Nulla hendrerit.
hrices a

nula. Integer mattis ornare ex. a pulvinar

felis, i pulvinar ocem sem et ante

Etiam malesuada, magna ut porttitor
it

isque nunc. eget tincidunt quam. Maecenas
alibero sit amet tortor congue varius quis
dignissim nisL. Proin interdum maximus

matts, erat sit amet
feugiat nist sem non velit. Etiam quam
sapien, faucibus

risus,
Nullam eutsmod nec veitsit amet tempor
i Cras vel risus

pulvinar diam. Integer nec aliquet neque.

1aculis, gravida nibh non, varius fels

© Pearson Education 2023

Vestibubum sit amet sceler-



|0Ck EXTERNALLY SET

ASSIGNMENT

© Pearson Education 2023



Performance Level?

Just, Mostly, Fully?

‘Fine tune’ using the assessment grid
to identify strengths and weaknesses

Final mark out of 727

Pearson
Edexcel




Pearson - GCSE Art and Design 2016 - Assessment Taxonomy

How to use the Taxonomy in conjunction with Assessment Grid

The first stage is to decide in which performance level the candidate’s work should be placed. When assessing work for each component, teachers should
make a holistic judgement using the descriptors in the taxonomy, to establish which performance level matches most closely the candidate’s work. The
candidate should be placed in the performance level that best exemplifies the characteristics of their work. Candidate’s work that falls between two
performance levels must achieve all the keyword descriptors in the lower level and some in the level above. Where this happens, teachers must use their
professional judgement to decide which performance level is most appropriate using a ‘best-fit’ approach.

After a performance level has been established, the next stage is to use the assessment grid to decide a mark within the performance level. Read the
‘Instructions for use’ which accompanies the assessment grid prior to establishing a mark for each assessment objective and total mark.

~
Performance Level 1 Level 2 Level 3 - E Level 4 % Level 5 -
levels — LIMITED BASIC EMERGING E [ COMPETENT & 5 e’ CONFIDENT & e'
e COMPETENT i 92 | CONSISTENT @ & | ASSURED =
g k2 g2 2
= 5] o & 5 3 =
o x B O = = <
8 w 2 02 =z E E g
o 5 Sz = = w9
a ] w wa QF
2 w oo Q& a T T o
o (== Ss Es s Lo
= = @ z z 4
w =g < O S0 [e}e] O X
o - o [-- ] w o (S ) O w
(] (] Q Q
Consider the 23 23 z38 38 2
o £ N o £ . S5 3= Q9w .
keyword Unstructured 3 Deliberate £ Reflective £ Informed £ Advanced 3 o Accomplished
descriptors to Clumsy L 2 Methodical L g Predictable £ g Purposeful £ g Convincing £ £ Inspired
(] [} [} [} [}
the right Disjointed £ 3 Superficial £ 3 Growing control £ 3 Secure £ 3 Comprehensive £ 2 Intuitive
gl j = p = g < = p s 2
carefully. Minimal 52 | unrefined 52 Broadening 52 | Engaged 52 Focused 5 & | Insightful
Elementary ° K] Simplistic s e Endeavour s ] Skilful s ] Perceptive s % Powerful
Has the _ g2 Tentative 2 Safe 2 Thoughtful 2 Refined S Extraordinary
candidate g -{E g § g -:5_; g Cohesive f‘_; g Resolved § H Unexpected
achievedall, | & oo 2. o . 2 = | Risk-taking o @ | Outstanding
most or some | o <5 <5 <5 <5 < =
o - C - - C - P .
of the 3 By i T St $5¢
: = = 5 5 5 =5 o
descriptors? g g Fé’ ) '?; ‘Zi ) g é’ ) g %_ ) '?; fé_g
e o5 2 o5 g o5 g o5 g ]
o 233 283 233 233 239
z T o T ®© T ® T ®© = T s
0 1-12 marks 13 16-24 25 28 -36 37 40-48 49 52 -60 61
marks 14 marks 26 marks 38 Marks 50 marks 62
15 27 39 51 63
marks marks marks marks marks
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Centre number:

Areas of study:

Title:

Subject code:

GCO02

Candidate name:

Candidate number:

GCSE assessment grid - you should use this assessment grid to assess all student work for both components and all titles

Assessment o Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
Objectives LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT COMPETENT AND CONSISTENT CONFIDENT AND ASSURED EXCEPTIONAL ABILITY
Insufficient knowledge, Some knowledge, understanding ABILITY ABILITY Knowledge, understanding and
understanding and skills; minimal | and skills demonstrated but they and understanding and Knowledge, understanding and skills are in-depth, perceptive and
evidence of, and lack of structure are ic and deli skills are g y but skills are secure and cohesive skills are effective and focused accomplished throughout
in, the development and some structure and repetition in safe throughout throughout
recording of ideas the development and recording of
ideas
Evidence meets requirements Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully Just Mostly Fully
AO1 0 1 2 3 4 5 6 7 8 9 10 1 12 13 14 15 16 17 18 AO1 mark
Develop ideas « Development of ideas through | « Development of ideas through | * Development of ideas through | « Development of ideas through | « Development of ideas through | « Development of ideas through
through o investigations shows limited investigations shows basic shows 9ing i shows i shows shows
investigations, i ability ability competence competent and consistent and assured ability exceptional abllity
demonstrating DE| + The investigation process « The investigation process + The investigation process ability  The investigation process « The investigation process
critical 58 shows limited critical shows basic critical shows « The process shows confident and assured shows exceptional critical
understanding of z g understanding of the context understanding of the context in critical underatanding of the shows compcetent ond criticol understanding of the undcrstonding of the context
sources e of own ideas and the sources of own Ideas and the sources context of own ideas and the consistent critical context of own ideas and the of own ideas and the sources
2 that have informed them that have informed them sources that have informed understanding of the context sources that have informed that have informed them
them of own ideas and the sources them
that have informed them
A02 o & | @& || = a [ s | s 7 [ s ] s o [ u | 3 [ u | s 6 [ 17 | 18 |Aozmark
Refine work by « Limited ability to refine work, + Basic abllity to refine work, . ging in . C and  Confident and assured ability « Exceptional ability to refine
exploring ideas, driven by insights gained driven by insights gained ability to refine work, driven ability to refine work, driven to refine work, driven by work, informed by insights
selecting and 5 through exploration of ideas through exploration of ideas by insights gained through by insights gained through insights gained through gained through exploring and
experimenting with | < and reflection and reflection exploration of ideas and exploration of ideas and exploration of ideas and reflecting on ideas
appropriate media, § « Limited ability to explore ideas | * Basic ability to explore ideas reflection reflection reflection « Exceptional ability to explore
materials, 13 through a process of through a process of . ging in . G and + Confident and assured ability ideas through a process of
techniques and 9 experimentation and review experimentation and review ability to explore ideas through ability to explore ideas through to explore ideas through a experimentation and review
processes § « Limited ability to select and « Basic ability to select and a process of experimentation a process of experimentation process of expe . ability to select
M experiment with media, experiment with media, and review and review and review and experiment with media,
H materials, techniques and materials, techniques and . ging in * C and + Confident and assured ability materials, techniques and
= processes appropriate to processes appropriate to ability to select and ability to select and to select and experiment with processes appropriate to
$ personal intentions personal intentions experiment with media, experiment with media, media, materials, techniques personal intentions
materials, techniques and materials, techniques and and processes appropriate to
processes appropriate to processes appropriate to personal intentions
personal Intentions personal intentions
A03 o[ & | @ || = a [ s ] s AEEEEERE 12 3 [ w | s 6 | 17 | 18 | Ao3mark
Record ideas, « Limited ability to record ideas, | * Basic ability to record ideas, . qing in . C and « Confident and assured ability « Exceptional ability to record
observations and observations and insights observations and Insights ability to record ideas, ability to record Ideas, to record ideas, observations Ideas, observations and
insights relevant to 2 related to personal work and related to personal work and observations and insights observations and Insights and insights related to insights related to personal
Intentions as work 2% the work of others through the work of others through related to personal work and related to personal work and personal work and the work of work and the work of others
progresses 55 visual and other methods visual and other methods the work of others through the work of others through others through visual and through visual and other
Z%| o Limited ability to record « Basic ability to record relevant visual and other methods visual and other methods other methods methods
gg relevant to Intentions to intentions . ging e in . C and « Confident and assured ability « Exceptional ability to record
2 ability to record relevant to ability to record relevant to to record relevant to intentions relevant to intentions
intentions intentions
A04 AERERE a [ s ] s EEEREEEERE TERES 6 | 17 | 18 | Aoamark
Present a personal « Limited ability to produce a « Basic ability to produce a « Emerging competence in + Competent and consistent « Confident and assured ability « Exceptional ability to produce
and meaningful personal and meaningful personal and meaningful ability to produce a personal ability to produce a personal to produce a personal and a personal and meaningful
response that g response response and meaningful response and P P response
realises intentions g 'é « Limited ability to realise « Basic ability to realise « Emerging competence in + Competent and consistent + Confident and assured ability « Exceptional ability to realise
and & .;, g intentions ability to realise intentions ability to realise intentions to realise intentions Intentions
understanding 2| « Realisations demonstrate . i basic | « . x . :
visual language 5 E|* limited understanding of visual understanding of visual g in and and assured exceptional understanding of
z through through understanding of visual understanding of visual understanding of visual visual language through
of formal elements of formal elements through through through of formal
of formal elements of formal elements of formal elements
[ Totar
g rks for all GCSE work Total marks out of 72
Component AO1 m indicate a mark out of 18 out of 18 AO3 mark: indicate a mark out of 18 for each component
Component 1 Personal Total COMPONENT 1
| AO1 mark AO2 mark AO3 mark AO4 mark
Component 2 Externally Total COMPONENT 2
Set Assignment 1 3 AO1 mark 14 AO2 mark 1 2 AO3 mark 1 3 AQ4 mark 5 2

© Pearson Education 2023

11



Component 2 Graphic Communication

Standard Mark- 52

Performance Level 5: Confident and Assured

AO01 AO02 AO03 A04

Mark 13 14 12 13
Performance A A 4 4
Level

Just confident | Mostly Fully Just confident

and assured | confident and | competent and assured

ability assured and ability

ability consistent
ability

Keywords from the taxonomy:
Focused Resolved Comprehensive

© Pearson Education 2023
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Sample 4: Component 2
Graphic Communication
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THE TEXAS CHAIN SAW
SSACRE

Series of

thorrer)  Movie poster
movie posters
titled "lock”

BUCCELLATI

Jewellery/Lockets — I O

There are interlocking
chains in necklaces, the
gems are locked into
rings etc. | could design
packaging for a jewelry
brand.

Typographic
Illustration

Text is locked into an
image to create shapes
and new imagery.

Interlocking
shapes and
colours to
create illusions

Optical Art

Activity where you are
Escape Room |cked in a room, and

C / § you must find a way out

Path out of amazeis

Computer locked into the other A\l
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Lock Screen et VQJ .‘/6 §
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Design Brief Initial Idea 1

an Lenica- 1958

his poster illustrates the literal and phycological
ntrapment of a murderer whose locked in an
levator. The use of silhouettes and pattern
mphasises the focal point of the man. Positive and
egative space is used to create a dynamic
lustration. The poster has a minimal colour palette,
sing green to represent a key part of the movies
tory line. Without using a big title or loud images,
the poster visualises the key themes of the poster.

A movie production company is

attacked by multiple différent
weapons.

Specification: they need a series
of movie posters that attract an
adult target audience. The
posters should have a prominent
title and reflect the horror genre.

| designed this on
illustrator, however
the lines aren't
rough and the
typography doesn't
reflect the artwork
above, so | made a
physical version.




Leonid A. Voronov - 1927

This poster advertises ‘October’, a
film commissioned by the Soviet
government in celebration of the
anniversary of the 1917 revolution.
The collage has lots of negative
space, emphasising the coloured
images. the contrast between the
coloured and monotone images
emphasises the main character in
green. The jagged line in the middle
of the composition could reflect the
disjointed way the film is edited

Using apply image
on photoshop |
edited the colours
on each image to
reflect the artwork
above



nitial Idea 3

George Hardie - 1968

The album cover for Led Zeppelin's
debut album. Hardie used stippling to
the mimic the low resolution image,
taken during the Hindenburg incident.
The bold orange title powerfully
contrasts against the black and white
image. A graininess is created but
contrasting the dots with full black and
white in areas. The focus of the image is
in the centre, standing out against the
white background.

In response | stippled this image of a lock and
chains




THE TEXAS
CHAINSAW

These designs would later be screen printed,

| also made a physical design using card

Texas Chainsaw Massacre movie
posters used screen printing. The
printing creates a rough or worn
effect, representing the rural
setting of the movie. The artists
use positive and negative space to
create the form of the subjects.
Only using white, black and red
creates visual continuity
throughout. Red represents the
horror aspect and the use of

~ simple colours makes the focus

on the subject instead of loud
colours.

L
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SCHG




nitial Idea 5

| ]

This poster for ‘the haunting of hill house' uses
collage to present two aspects of the show, the
main character and the house. The house cuts
of half her face, with the bright windows
replacing her eyes, which represents herself
and the house being one. The text it bright white
(like the windows) and has a worn effect on it.
The ‘torn’ line makes a clear distinction between
both images but the background of both images
are of similar colour creating continuity.

LOCKED

HAUNTING

~ OF HILL HOUSE —




econd Hand Research & Analysis

Poltergeist

Minimal light source to create a silhouette. Creates a
narrative and a insight into the characters and
themes of the movie. The use of negative space

creates a powerful focal point, something | could
incorporate into my own design

Film noir employs light and shadows to create different forms and
emphasise various aspects of the subject. The powerful use of silhouettes
creates mystery and uncertainty to each shot. Shadows are used to add
dimension to a scene and perhaps highlight a certain thing or character. In
my own work | could similarly create silhouettes and a mix of light and
shadows for the posters.

This movie poster for ‘Psycho’ is screen
printed. The use of a silhouette creates a
powerful focal point and heavily contrasts
against the bright yellow background. The
red 'blood’ reveals a spooky scenario. The
title is bold but small, it is not the first thing
someone will see. The typography have a
‘rough’ effect and a line down the middle as if
it has been slashed, further emphasising a
horror genre. | could incorporate a single
focal point in my own work and experiment
with text sizes. ¥




First Hand Research & Analysis from
the VEA

| have chosen initial idea 4 (using printing) to extend. | visited the film and
theatre exhibition in the V&A to collect first hand research of posters that

employ printing.

This poster advertisement for a band's event. The
poster uses a neon pink boldly contrasting
against the white and black outlines. The figures
are simple but employs different textures such
as hatching to break the cartoon-style. The title
is bold and horizontal, making the focal point the
image in the middle, something | could consider
in my own work. There is a design behind the
text to add complexity to an otherwise simple
text without making it illegible.

Paul Nash 1923- Lithograph on Paper

This is a book cover, the use of geometry and
colour captures interest. A simple colour pallet
creates continuity and interest, the artist doesn't
use black instead, blue making the other colour
stand out. The typography varies and uses
different perspectives, something | could
incorporate into my designs.

Ruspoli-Rodriguez -1968

This doesn't use printing though the reflected
design of the two heads is an interesting feature |
could incorporate into my own work. This poster
uses 3 bold colours in different shades, creating
interest. The gradient behind the images are
similar colours to the image in front creating
continuity. The title is bold and white contrasting
against the other colours.

(AAAAAA
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Anansi's royal quest- 1983

This poster advertises a children's play, it seems to
be screen printed on different colours. There is a
strong border reflecting a tigers pattern and
creating noise but a strong silhouette as a focal
point. The title is on a different colour making it
stand out against the rest of the design. The
typography is geometric and bold, using the same
colour as the rest of the poster creating continuity.
In my own work | could also use a border but to
reflect the horror genre.

Paul Nash 1929- Pen and Ink

This is another book cover though has the same
striking features of a movie poster such as bold
text. The ambiguity of each aspect of the
composition is something | could like to
incorporate into my design as something such as
nightmares are fairly incomprehensible. Here,
Nash is symbolising the complexity of death and
the soul's immortality. Using pen and ink is one
of my initial ideas and | am interested in
extending it further as it is bold and provides an
alternative medium to a composition.

Bent- 1990

The tortured image reflects the plays universal
theme of cruelty. The contrast between the
stippling and colourful background is powerful
and pushes the man to the forefront of the
composition. The typography is bold and the light
pink contrasts all colours in the composition. In
my own work | could mix stippling with other
mediums to create bold contrasts between
themes and ideas.
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i Typographic Research and Analysis
for Movie Title
| needed to find 1 ography for the titls

rel
ssssssssssssssssssssssssssssss

LockeD Lacked




|
L u
Image Bank: Silhouettes Image Bank: Coloured Imagery










DON’T FALL ASLEEP... ¢ YOU CAN’T ESCAPE YOUR MIND.
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Performance Level?

Just, Mostly, Fully?

‘Fine tune’ using the assessment grid
to identify strengths and weaknesses

Final mark out of 727

Pearson
Edexcel




Pearson - GCSE Art and Design 2016 - Assessment Taxonomy

How to use the Taxonomy in conjunction with Assessment Grid
The first stage is to decide in which performance level the candidate’s work should be placed. When assessing work for each component, teachers should
make a holistic judgement using the descriptors in the taxonomy, to establish which performance level matches most closely the candidate’s work. The
candidate should be placed in the performance level that best exemplifies the characteristics of their work. Candidate’s work that falls between two
performance levels must achieve all the keyword descriptors in the lower level and some in the level above. Where this happens, teachers must use their

professional judgement to decide which performance level is most appropriate using a ‘best-fit’ approach.

After a performance level has been established, the next stage is to use the assessment grid to decide a mark within the performance level. Read the

‘Instructions for use’ which accompanies the assessment grid prior to establishing a mark for each assessment objective and total mark.
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= COMPETENT (=} CONSISTENT 2« ASSURED 3
2 b2 g2 2
2 2 59 2 2
= ] g% % % & 2
w x B O = <
\ w2 =z Z = E 3
4] o} Qg sz z
© = 2z 2 - o w Q
W o w w o [
3 =) o c & ™ T &
] =% 5 = w 3 Sz zZ Y
- s ] v Q
w = g < O S0 [elNe] O X
) S o o O oo (s3] [sin]
(7] (7] (] (]
Consider the 28 e 8 e 8 e 8 z
S £ . S £ . S £ [<3F< 9 « .
keyword Unstructured 2% Deliberate S Reflective 25 Informed S Advanced B S Accomplished
descriptors to Clumsy L 2 Methodical < g Predictable < g Purposeful < g Convincing £ £ Inspired
. L o .- o . o 3} . o L
the right Disjointed £ 9 Superficial £ 39 Growing control £ 9 Secure £ 9 Comprehensive £ 5 Intuitive
carefully. Minimal 52 | unrefined 5 | Broadening 5% | Engaged 52 | Focused 5 & | Insightful
Elementary = ] Simplistic ° ] Endeavour s ] Skilful ° B Perceptive = % Powerful
Has the _ 2 Tentative R Safe 2 Thoughtful B Refined e Extraordinary
candidate 2 § g § g -§ g Cohesive Jé g Resolved -5; H Unexpected
achieved all, ® o2 a2 o 2 o 2 Risk-taking o o Outstanding
£ o o o o @ © © ﬁ
most or some o S s < < < £ < < <%
=) 2 2 e 2 2 2 a g
of the £ S S 3 o g5
i 5 o o o o
descriptors? g g 2 g 2 % g g g g -,‘é_’“ H]
g o5 9 S5 9 o 5 9 o 5 g o g @
o 233 233 283 283 2939
=z - T o T o T © T o = T =
0 1-12 marks 13 16-24 25 28-36 37 40-48 49 52 - 60
marks 14 marks 26 marks 38 Marks 50 marks
15 27 39 51
marks marks marks marks
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Centre number:

Areas of study:

Title:

Subject code:

GCO02

Candidate name:

Candidate number:

GCSE assessment grid - you should use this assessment grid to assess all student work for both components and all titles

Assessment
Objectives

Level 1
LIMITED ABILITY
Insufficient knowledge,
understanding and skills; minimal
evidence of, and lack of structure
in, the development and
recording of ideas

the development and recording of
ideas

Level 2 Level 3 Level 4 Level 5
BASIC ABILITY EMERGING COMPETENT COMPETENT AND ENT CONFIDENT AND
Some knowledge, understanding ABILITY ABILITY ABILITY
and skills demonstrated but they and g and g and
are ic and skills are g ly but skills are secure and cohesive skills are effective and focused
some structure and repetition in sal throughout throughout

Level 6
EXCEPTIONAL ABILITY
Knowledge, understanding and
skills are in-depth, perceptive and
accomplished throughout

Just Mostly Fully

Just Mostly Fully

Just Mostly Fully

Just Mostly Fully

Just Mostly Fully

Just Mostly Fully

AO01 0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18
‘D"Cvdop ideas « Development of ideas through | « Development of ideas through | * Development orhlgeas through | « Development of ideas through | « Development t;lhl:eas through | « Development of ideas through
rough © investigations shows limited investigations shows basic shows 9ing shows ws ows
investigations, 3 ability ability competence competent and consistent and assured ability exceptional ability
demonstrating S @ « The investigation process « The investigation process « The investigation process ability « The investigation process « The investigation process
critical 58 shows limited critical shows basic critical shows ging * The process. shows confident and assured shows exceptional critical
understanding of g g understanding of the context understanding of the context in critical undcratanding of the shows compctent ond criticol of the stonding of the context
sources of own ideas and the sources of own ideas and the sources context of own Ideas and the consistent critical context of own ideas and the of own ideas and the sources
2 that have informed them that have Informed them sources that have informed understanding of the context sources that have informed that have informed them
them of own ideas and the sources them
that have informed them
A02 ox]z]z 4]516 7|a|9 10111]12 13]14115 16[17[13
Refine work by « Limited ability to refine work, « Basic ability to refine work, « Emerging competence in + Competent and consistent + Confident and assured ability + Exceptional ability to refine
ring . driven by insights gained driven by insights gained abllity to refine work, driven ability to refine work, driven to refine work, driven by work, Informed by insights
selecting and o through exploration of ideas through exploration of ideas by insights gained through by insights gained through insights gained through gained through exploring and
experimenting with 2 and reflection and reflection exploration of ideas and exploration of ideas and exploration of ideas and reflecting on ideas
appro| media, § « Limited ability to explore ideas | * Basic ability to explore ideas reflection reflection reflection + Exceptional ability to explore
materials, 13 through a process of through a process of . ging in . C and + Confident and assured ability ideas through a process of
techniques and ' experimentation and review experimentation and review ability to explore ideas through ability to explore ideas through to explore ideas through a experimentation and review
processes g « Limited ability to select and « Basic ability to select and a process of experimentation a process of experimentation process of expe . ability to select
4 experiment with media, experiment with media, and review and review and review and experiment with media,
H materials, techniques and materials, techniques and » ging in . C and « Confident and assured ability materials, techniques and
= processes appropriate to processes appropriate to ability to select and ability to select and to select and experiment with processes appropriate to
2 personal intentions personal intentions. experiment with media, experiment with media, media, materials, techniques personal intentions
materials, techniques and materials, techniques and and processes appropriate to
processes appropriate to processes appropriate to personal intentions
personal intentions personal i
A03 g & | @ || = a [ s | s 7 | s | e o [ un | o 3 [ e | s SRR
Record ideas, « Limited ability to record ideas, | * Basic ability to record ideas, . ging in . C and + Confident and assured ability + Exceptional ability to record
observations and observations and insights observations and insights ability to record ideas, ability to record Ideas, to record ideas, observations Ideas, observations and
insights relevant to 2 related to personal work and related to personal work and observations and insights observations and insights and insights related to insights related to personal
Intentions as work 2% the work of others through the work of others through related to personal work and related to personal work and personal work and the work of work and the work of others
progresses 55 visual and other methods visual and other methods the work of others through the work of others through others through visual and through visual and other
2 ®| « Limited ability to record « Basic ability to record relevant visual and other methods visual and other methods other methods methods
8g relevant to intentions to intentions + Emerging competence in + Competent and consistent + Confident and assured ability + Exceptional ability to record
g ability to record relevant to ability to record relevant to to record relevant to intentions relevant to intentions
intentions intentions
A0a AERERE a [ s | s AN w [ n [ 3 [ u [ s R
Present a personal « Limited ability to produce a « Basic ability to produce a . ging in . C and « Confident and assured ability « Exceptional ability to produce
and meaningful personal and meaningful personal and meaningful ability to produce a personal ability to produce a personal to produce a personal and a personal and meaningful
that % response response and and P response
realises intentions B E| ¢ Limited ability to realise « Basic ability to realise . ging in . C + Confident and assured ability + Exceptional ability to realise
and 50 intentions ability to realise intentions ability to realise intentions to realise intentions intentions
understanding of ] ‘uE; 4 . basic | o . . i
visual language g limited understanding of visual understanding of visual emerging competence in and and assured exceptional understanding of
z rough through of visual understanding of visual understanding of visual visual language through
of formal elements of formal elements through through through i of formal
of formal el t: of formal of formal
[ Tota
of marks for all GCSE work Total i out of 72
C AO1 mark: indicate a mark out of 18 AO3 mark: indicate a mark out of 18 AO4 mark: indicate a mark out of 18 for each component

AO2 mark: indicate a mark out of 18

Component 1 Personal

Total COMPONENT 1

Portfolio AO1 mark AO2 mark AO3 mark AO4 mark
g::nmr_\ent ey 1 6 AO1 mark 1 6 AO2 mark 1 6 AO3 mark 1 6 AO4 mark TemlEPpPmaNT2 64
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Component 2 Graphic Communication
Standard Mark — 64

Performance Level 6: exceptional

AO1 AO2 AQO3 AO4
BT 16 16 16 16
Performance 5 6 6 6
Level
Just Just Just Just
exceptional | exceptional |exceptional | exceptional
ability ability ability ability

Keywords from the taxonomy:
Insightful, Powerful, Accomplished

© Pearson Education 2023



Component 1

Art and Design
Exceptional performance
/0 marks

Pearson
Edexcel




Component 1 Art, Craft and Design

Standard Mark — 70

Performance Level 6: Exceptional

AO1 AO2 AO3 AO4
Mark 17 17 18 18
Performance 5 5 5 5
Level
Mostly Mostly Fully Fully
exceptional |exceptional |exceptional |exceptional
ability ability ability ability

Keywords from the taxonomy:
Accomplished, Inspired, Intuitive, Insightful, Powerful, Extraordinary,

Outstanding

© Pearson Education 2023
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Component 1 Art, Craft and Design

Standard Mark — 70

Performance Level 6: Exceptional

AO1 AO2 AO3 AO4
Mark 17 17 18 18
Performance 5 5 5 5
Level
Mostly Mostly Fully Fully
exceptional | exceptional |exceptional |exceptional
ability ability ability ability

Keywords from the taxonomy:
Accomplished, Inspired, Intuitive, Insightful, Powerful, Extraordinary,

Outstanding
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Section C: Q&A

Pearson
Edexcel




Section C — Q&A section

Frequently asked questions:

1.
2.
3.

What does best fit approach means on the marking grid?
Do | always have to use the GCSE taxonomy to mark work?

When searching online for exemplars, what should | do if | can'’t
find a standard marked exemplar that is the same title as the one
| do in my centre?

Can/should I give a student full marks 72/727?

© Pearson Education 2023 16



Q&A section continued

Frequently asked questions:

S.

6.

How many projects, briefs, tasks or themes should there be in
component 1 in order for it to be a credible body of evidence?

Can use grade boundaries to help me establish whether | have given a
student the correct mark?

How important is it for internal standardisation to be completed in my
department?

Do students have to use sketchbooks, or can they mount work on
boards?

How should | approach selecting work for component 1.

© Pearson Education 2023 16



Principal Moderator Report

@ Pearson

Edexcel

Principals’ Report
Principal Moderator Feedback

Summer 2023

Pearson Edexcel GCSE
In Art and Design
(1AD0/01 - 1TE0/02)
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Further support

For further support and guidance delivering the Pearson Art and
Design qualifications, you can contact our Subject Advisor,
Jaclyn Wiid.

TeachingArtandDesign@Pearson.com

Book a Subject Advisor catch-up

Sign up for Subject Advisor updates

Join our Art and Design communities:
* Art & Design: GCSE/A Level

Art and Design bitesize videos:

* GCSE Art and Design (2016)

* AlLevel Art and Design (2015)

Sign up for additional training at Pearson Professional
Development Academy

| Professional Transforming
_ Development training for
Academy everyone.

© Pearson Education 2023 16


mailto:TeachingArtandDesign@Pearson.com
https://outlook.office365.com/owa/calendar/SubjectAdvisorCatchupArtDesignandMedia@pearsoneducationinc.onmicrosoft.com/bookings/
https://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachers-and-tutors.html
https://support.pearson.com/uk/s/group/0F90N000000kGzFSAU/art-design-gcsea-level
https://www.youtube.com/playlist?list=PLJl5rFr3KefBvQif4oE1Pnvh4EyxgWg3P
https://www.youtube.com/playlist?list=PLJl5rFr3KefApiJOXK6BNZrrWIh7U0GO0
https://pdacademy.pearson.com/courses.html?tpd_uk_prod%5BrefinementList%5D%5BcourseSubject%5D%5B0%5D=Art%20and%20Design
https://pdacademy.pearson.com/courses.html?tpd_uk_prod%5BrefinementList%5D%5BcourseSubject%5D%5B0%5D=Art%20and%20Design
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